ACKNOWCLEDGEMENTS

This resource package Phonics in Action is the seventh volume of a teaching
resource package series produced by the English Section, Curriculum
Development Institute, Education Department, Hong Kong Special
Administrative Region, in support of the implementation of the CDC Syllabus for
English Language (Primary 1-6) 1997.

Many people have offered advice and given assistance in the preparation of this
resource package. We wish to thank Mr. Mike Murphy for granting us the
permission for the use of his poem 'Spiders Spin' in Activities 22 and 24.

We apologize for any errors or omissions in the above acknowledgements. If the
copyright holders contact the English Section of the Curriculum Development
Institute, Education Department, Hong Kong Special Administrative Region,
correct acknowledgements and necessary arrangements will be made.







E Introduction

Phonics in Action

Introduction

'Phonics in Action' is the seventh volume of a teaching resource package series
produced by the English Section, Curriculum Development Institute, Education
Department, Hong Kong Special Administrative Region, in support of the
implementation of the CDC Syllabus for English Language (Primary 1-6) 1997.

Design of the Resource Package

'Phonics in Action'is a video-based resource package. It is intended to provide
resources for professional development workshops among small groups of
English teachers working in the same school. Two series of workshops, namely
"Understanding Phonics' and 'Teaching Phonics’, can be run using the materials in
this resource package.

o Understanding Phonics is intended for teachers who are not very familiar with
phonics and would like to learn more about it before incorporating the teaching
of phonics into their school English programme.

o Teaching Phonics is intended for teachers who are familiar with phonics but
would like to get some ideas on how to incorporate the teaching of phonics into
their school English programme.

Teachers may choose to work on either or both series of workshops.

Contents of Che Resource Package

Each set of 'Phonics in Action' consists of the following materials:

1 Facilitator's Guide This book provides suggestions and materials
for conducting the five workshop sessions in
conjunction with viewing the video segments.
It states clearly the objectives, programme and
suggested procedures for each workshop
session. It includes the handouts, keys and
overhead masters for all workshop activities.
There is also a word list of useful groups of
letter sounds and a glossary to provide
reference for the workshop facilitator and
participants.



1 set of Photocopiable Masters

1 'English Letter Sounds' card

1 'Phonics in ELT' leaflet

1 Audio CD

2 VHS Video Tapes®

° Video Tape One
Understanding Phonics

° Video Tape Two
Teaching Phonics

2 VCDs*

e VCD One
Understanding Phonics

e VCD Two
Teaching Phonics

This folder contains an additional set of masters

- of all the evaluation forms, activity sheets and

overheads to be used in each workshop session.

This card provides a quick reference for the
English letter sounds.

This leaflet includes a brief introduction to the
teaching of phonics and a checklist of the
English letter sounds.

This 40-minute audio CD has a recording of
three poems, a riddle and four tongue twisters
to support the seven workshop activities. It also
has a recording of the letter sounds with
examples as listed in the 'English Letter
Sounds' card and the 'Summary of Useful
Groups of Letter Sounds'.

This 40-minute video tape focuses on what
phonics is and introduces different groups of
letter sounds with examples.

This 30-minute video tape focuses on the
teaching of phonics to learners in primary
schools and presents some exemplar learning
activities.

This 40-minute VCD focuses on what phonics is
and introduces different groups of letter sounds
with examples.

This 30-minute VCD focuses on the teaching of
phonics to learners in primary schools and
presents some exemplar learning activities.

*The content of the VHS video tapes and VCDs is identical.
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Icons

The following icons are found in the right column of the suggested procedures for
each workshop session. They specify the resources needed for conducting each
workshop activity. The facilitator may refer to them when preparing the

materials.
H Pre- or Post-session -H Activity Sheet
: Self-evaluation Form 5
— Y Qverhead
=7 Key !\,_:— Overhead Master
i
Mudea Seqment ) “ud’u\ )
W, Video Segment fe) ) | Audio CD

'‘Useful Groups of Letter
Sounds' word list

@ 'English Letter Sounds' card

'Phonics in ELT" leaflet

Facilifator

We suggest that an experienced teacher in the school's English Panel takes up the
role of facilitator in each series of workshops using the materials in 'Phonics in
Action'. The ideal number of participants in each workshop is 10-15.

The facilitator does not have to be an expert in phonics. His/Her major
responsibilities are to:

e read the Facilitator's Guide and view the relevant segments from the video
tapes or VCDs before each workshop;

* select the workshop format that is most appropriate for the participants;

o select the workshop activities to use and modify them, if necessary, to meet the
needs of the participants;

e plan a programme for each workshop, including the workshop objectives and
specific times, including times for breaks;

o make logistic arrangements for each workshop, e.g. booking a large room, the
video cassette recorder, VCD player or audio CD player, and making
overheads, etc;



e duplicate the handouts to distribute to the participants from the set of
_ photocopiable masters or the Facilitator's Guide;

° lead the discussions during each workshop; and

e find outif the objectives of each workshop are achieved and if not, what follow-
up action is necessary.

Effecliveness 6F Phonics

A lot of teachers have shown interest in teaching phonics to primary school
learners. Phonics can facilitate the development of the four language skills, and
especially helps learners build up strategies for pronunciation, spelling and
reading. Application of phonics knowledge helps young learners gain proficiency
and confidence in reading aloud, and develop an interest in reading books in
English.

In order to enhance young learners' interest in learning English, we suggest
incorporating the teaching of phonics into the school English programme and
teaching phonics in the context of the regular learning or teaching resources. We
do not recommend teaching phonics as a formal system and/or out of the context
of the regular learning or teaching resources.

LimiCations of Phonics

Teachers also need to understand the limitations of phonics. Phonics is a useful
tool for helping young learners develop strategies for attacking the pronunciation
and spelling of unknown words. Phonics does not enable young learners to find
out the meaning of unknown words. Teachers need to help learners develop skills
in reading for meaning.
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Understanding Phonics

Understanding Phonics

‘Understanding Phonics' is intended for teachers who would like to learn more
about phonics before incorporating the teaching of phonics into their school
English programme.

There are altogether 4 sessions of learning in "Understanding Phonics":
Session1  Background Knowledge

Session 2 Initial Consonants, Consonant Digraphs, Consonant Blends and
Short Vowels

Session3  Ending Consonants, Consonant Digraphs, Consonant Blends,
Long Vowels and Other Vowels

Session4  Onsets, Rimes and Syllables

The programme outlines the schedule for the different activities in each workshop
session. The facilitator may adjust the time schedule which includes the time for
viewing the video segments and completing the workshop activities to meet the
needs of the participants.

Video Segments

The video segments are the input components in each session. They provide the
necessary explanation and clarification required for the content in each session.
The facilitator may follow the suggested schedule for each session and invite the
participants to watch the relevant segments and complete the pre-, while- and/or
post-viewing activities.

Workshop Aclivibies

There is a variety of workshop activities in each session. The pre-, while- and/or
post-viewing workshop activities are designed to help the participants reflect on
the content of each session. They stimulate teachers' thinking and encourage them
to share their views and experiences in learning phonics. The workshop activities
onindividual or groups of letter sounds enable the participants to experience how
phonics is learnt in context. Participating in these activities helps teachers gain
first hand experience in learning phonics and provides them with ideas for
designing their own activities when teaching phonics.

The facilitator is encouraged to select, modify and conduct the suggested
workshop activities to suit the participants’ needs. Suggested keys are provided
in this Guide for facilitator's reference.
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Understanding Phonics

Session 1. Background Knowledge

OCbjeclives

This 13-hour workshop is intended for teachers who need some background

knowledge about phonics. By the end of the workshop, the participants will

understand.:

e what phonics is;

e the relationship between phonics and phonetics;
e the limitations of phonics; and

e what the significant groups of letter sounds are.

Programme
Welcome and Introduction 10 min
Activity 1 10 min
¢ Spelling and Pronunciation
Video Segment A & Activity 2 25 min
¢ Phonics and Phonetics
Video Segment B & Activity 3 10 min
¢ Phonics
Activity 4 & Activity 5 15 min
¢ Limitations of Phonics
¢ Unpredictable Pronunciation and Spelling
Activity 6 15 min
¢ Significant Groups of Letter Sounds
Conclusion 5 min

‘Tiotal 90 min

Session 1



Pre—'—workshop Preparation

e Before the participants arrive, write the objectives and programme for Session 1
on the board or transparencies.

° For this workshop, you will need copies of Handouts E1-2, A1-6 for each
participant.

° Keys A1-6 which provide suggested answers to the activities are mainly for
your reference. You may decide if it is necessary to make copies for the
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participants.

° After reading the description of the workshop and planning your session, you
may also want to make transparencies of Overheads 1-3 for ease of reference
during the workshop.

° Set Video Tape One or VCD One for Video Segments A & B.
° Set the Audio CD for 'Unpredictable Pronunciation and Spelling’ for Activity 5.

° Copies of the '"English Letter Sounds' card can be provided for each participant
as a useful reference for Activity 6.

° Prepare large sheets of paper or write-on transparencies as well as markers for
the participants for Activity 1.

e Since the participants may have varying levels of knowledge about the content,
their responses in each activity will help you gauge how much explanation is
required or if the video segments should be replayed. Walk around to listen to
and look at the kinds of things the participants are discussing or writing. Make
mental notes and pick up on some of the points the participants have brought
up, either immediately after the activity, or at relevant points during the
workshop.

Workshop Session 1

Welcome & Introduction
e Welcome the participants and explain your role as the

facilitator:

¢ You will help the participants meet the objectives of the
workshop.

¢ You will be introducing the activities and the video
segments.

¢ You will be keeping an eye on the time and helping the
workshop run smoothly.

Session 1 11
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e Distribute Handout E1 and ask the participants to evaluate
their prior understanding of phonics. Do not collect the
evaluation forms from the participants.

Activity 1
e Explain that as the participants will be enhancing their
knowledge of how the sound and spelling system of English

works, it may be useful to start off by giving them a chance to
review what they know about spelling and pronunciation.

e Distribute Handout Al. Refer the participants to the two
questions in Handout Al.

o Givelarge sheets of paper or transparencies to the participants.
Ask them to discuss in groups and record on the paper or
transparencies:

¢ the functions of the 26 letters of the English alphabet; and

¢ the problems they had with spelling and pronunciation
when they were learning English.

¢ Do not comment on their answers. Display their work around
the room. Encourage them to find out if they have a different
view by the end of the workshop.

Video Segment A & Activity 2

o Tell the participants that they are going to watch a video
segment from a phonics workshop for some primary school
teachers.

o Ask the participants to note and record the explanation of the
functions of letters, the relationship between phonics and
phonetics, and letter-sound relationships in Handout Al.

e Play Video Segment A (length: 5 min) once through without
any pauses.

o After viewing, invite the participants to share their answers to
the questions for Activity 1. Refer to Key Al for suggested
answers.

o Tell the participants that they will consolidate their
knowledge of the relationship between phonics and phonetics
in Activity 2.

Session 1



e Display Overhead 1. Ask the participants how many sounds = D”"'rl"“"
there are in the word 'cash'. Then invite them to break the word
into 3 pronunciation units: ¢, a, sh.

§

v

o Check if the participants are familiar with the International
Phonetic Alphabet (IPA). Invite them to transcribe the word
'cash’ using the IPA. Display the phonemic transcription for
‘cash' on Overhead 1.

e Distribute Handout A2 and ask the participants to discussand Y\ A 2
complete Activity 2. Discuss and check the answers with the
participants. Refer to Key A2 for suggested answers. L
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o Ask the participants to discuss why primary pupils should be
taught phonics instead of phonetics. Refer to Key A2 for
suggested answers.

Video Segment B & Activity 3

e Tell the participants that they are going to watch another video
segment from the same phonics workshop.

e Distribute Handout A3. Invite the participants to note and
record the explanation related to the definition and limitations

?ﬂ:

of phonics while they are viewing the video segment.

e Play Video Segment B (length: 3 min) once through without s
any pauses. L9

o After viewing, invite the participants to share their answers.
Refer to Key A3 for suggested answers.

Y

Activity 4 & Activity 5

o Distribute Handout A4. Ask the participants to read aloud the L
words in each row and complete Part A in groups. ;\ A 4;

e Invite the participants to share their answers. Refer to Key A4
for suggested answers. i
o Ask the participants to discuss the possible difficulties their

pupils may have in reading aloud these words.

o Distribute Handout A5 and play the recording of the poem -H’
‘Unpredictable Pronunciation and Spelling' from the Audio
CD. Ask the participants to note the pronunciation and (@)
spelling of the words in bold in the poem.

Session 1 13



o Invite the participants to share what they think their pupils'
greatest difficulties are when coming to grips with spelling

g and pronunciation.
i e Ask the participants to discuss and complete Part B. They
e;n write down what teachers should be aware of when they teach
;5 phonics. Then invite them to share their views. Refer to Key A4
E for suggested answers.
5
=)
&
= Activity 6
e Display Overhead 2. Invite the participants to read aloud the 5 = D““z““"
words: cup, ten, head, phone, cash. \4—
-

e Then ask the participants to read aloud the underlined part in
each word. Tell the participants that each underlined part is
called a letter sound.

¢ Distribute Handout A6. Read aloud the examples and then the 1k
underlined parts. Draw the participants' attention to the N A6
names of the 5 significant letter sound groups. Tell the
participants that letter sounds are often grouped according to
their pronunciation, spelling and/or position in words.

e Distribute copies of the 'English Letter Sounds' card and \
explain that it provides a quick reference for the English letter
sounds. It can also help them complete Activity 6. "

e Refer participants to the side on 'Spellings of Vowel Sounds'
and ask them to find a few more examples for the short vowels
(short a, e, i, o, u), long vowels (long a, e, i, 0, u), and other
vowels (e.g. long oo, or).

o Refer participants to the side on 'English Letter Sounds’ and
ask them to find a few more examples for initial consonants
(e.g. d, s, th) and ending consonants (e.g. m, k, sh). Tell the
participants that they can also include the consonant blends,
e.g. 'st' which is a combination of the letter sounds 's' and 't".

e Invite the participants to share their answers. Refer to Key A6 T
for suggested answers. L

o Ask the participants to work on Part B in groups. They find a
few more examples for each group of letter sounds. Refer to
Key A6 for suggested answers.

14 Session 1



Conclusion

o Ask the participants to reflect on what they have learnt in
Session 1. Invite them to write down a few key terms
introduced in this session.

Overhead
o Display Overhead 3 and ask the participants if they have ﬁn 3
written down the same key terms.

=

e Encourage the participants to refer to the large sheets or
transparencies prepared for Activity 1 and displayed around
the room. Invite them to express if they have a different view
on the functions of English letters now.

4
d
s)
15|
o
-%D
=
L=
2
Q
=
S)

o Distribute Handout E2 and ask the participants to evaluate ‘H
their own understanding of phonics now. Invite them to N\ E 2
compare it with the evaluation form filled in at the beginning
of Session 1.

Session 1 15
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Understanding Phonics

Session 2: Inifial Consonants, Consonant Digraphs,
Consonant Blends and Short Vowels

Objecflives

This 2-hour workshop is intended for teachers who need some background
knowledge about phonics. By the end of the workshop, the participants will know

more about:

e initial consonants;

initial consonant digraphs;
o initial consonant blends;

e short vowels; and

e significant initial consonant, consonant digraph, consonant blend and short

vowel letter sounds.

Programme

Introduction 5 min
Activity 7 10 min
¢ Initial r
Activity 8 10 min
¢ Initial ¢
Video Segment C & Activity 9 25 min
¢ Initial Consonants, Consonant Digraphs and

Consonant Blends
Activity 10 15 min
¢ Initial Consonants
Video Segment D & Activity 11 25 min
¢ Short Vowels
Activity 12 10 min
¢ Short a

Session 2



Activity 13 15 min
¢ Short Vowels

Conclusion 5 min
‘Total 120 min

Pre-workshop Preparation

e Before the participants arrive, write the objectives and programme for Session

2 on the board or transparencies.

] Understanding Phonics

e For this workshop, you will need copies of Handouts E3-4, A7-13 for each
participant.

o Keys A7-13 which provide suggested answers to the activities are mainly for
your reference. You may decide if it is necessary to make copies for the
participants.

o After reading the description of the workshop and planning your session, you
may also want to make transparencies of Overheads 4-9 for ease of reference
during the workshop.

o Set Video Tape One or VCD One for Video Segments C & D.

e Set the Audio CD for 'Round the Ragged Rocks' for Activity 7, and 'Letter-
sound Riddle' for Activity 8.

e Copiesof the '"English Letter Sounds' card, the '"Phonicsin ELT" leaflet and the
"Useful Groups of Letter Sounds' word list can be provided for each
participant as useful references for Activities 8, 10 and 12.

o Prepare timers if you intend to hold the tongue twister reading competition for
Activity 7.

o Prepare large sheets of paper or write-on transparencies as well as markers for
the participants for Activities 10, 12 and 13.

o Since the participants may have varying levels of knowledge about the content,
their responses in each activity will help you gauge how much explanation is
required or if the video segments should be replayed. Walk around to listen to
and look at the kinds of things the participants are discussing or writing. Make
mental notes and pick up on some of the points the participants have brought
up, either immediately after the activity, or at relevant points during the
workshop.

Session 2 19



Workshop Session 2

g Introduction
b% e Invite the participants to refer to Handout A6 distributed in
a0 Session 1. Introduce the content of this session: initial
-'-g consonants and short vowels.
2 e Distribute Handout E3 and ask the participants to evaluate
—g their prior understanding of initial consonants and short
) vowels. Do not collect the evaluation forms from the

participants.

Activity 7

Tell the participants that they are going to learn a tongue
twister and one letter sound.

Play the recording of the tongue twister 'Round the Ragged
Rocks' from the Audio CD. Display Overhead 4 and discuss
the meaning of the tongue twister with the participants using
the pictorial clues.

Circle all the words beginning with the letter 'r' in the title of
the tongue twister. Ask the participants to read aloud the letter
sound 'r' and then the title, paying special attention to the
pronunciation of the letter sound 'r'. Refer to Key A7 for
suggested answers.

Distribute Handout A7. Ask the participants to complete Parts
A and B in pairs. Invite them to share their answers. Refer to
Key A7 for suggested answers. Then ask them to work on Part
C.

Distribute timers for Part D which is a tongue twister reading
competition. Give each participant 30 seconds to practise
reading the tongue twister as fast and as accurately as they can.
Choose a winner in each group and invite him/her to
demonstrate how to read the tongue twister clearly and
quickly. If time allows, another round of competition may be
organized to choose the champion among the winners.

Activity 8

20

Tell the participants that they are going to solve a letter-sound
riddle and learn 2 letter sounds.

Session 2



o Display Overhead 5. Read the riddle aloud or play its R
recording on the Audio CD. Invite the participants to solve the }; oy
riddle. Elicit the correct answer (canteen) from the
participants.

o Distribute Handout A8. Ask the participants to complete Parts \‘H: 8
A-C. Refer to Key A8 for suggested answers.

o Ask the participants to read aloud the initial letter sound of the
words circled in Part C and then put them in two columns
according to the initial letter sound in Part D.
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o Ask the participants to refer to the 'English Letter Sounds' card
and discuss when 'c' is pronounced as 'k’ and when it is AN

i
)

pronounced as 's'. Check if they understand what 'hard ¢’ and
'soft ¢' mean. Then ask them to complete Part E in pairs. Refer
to Key A8 for suggested answer.

Video Segment C & Activity 9

e Display Overhead 6, which is the poem 'Shell Secrets'. Tell the = D“Eg“‘“’
participants that in the video segment, the teacher uses the =
poem to teach initial consonants.

=
o Distribute Handout A9. Tell the participants that the content of ‘H: .
the video segment may help them complete Activity 9. \m@

o Play Video Segment C (length: 4 min) once through without Vdro Segnnt
any pauses.

o After viewing, invite the participants to work on Parts Aand B
in groups. When all groups have finished, invite them to share
their answers. Refer to Key A9 for suggested answers.

o Distribute copies of the 'Useful Groups of Letter Sounds' word
list and explain that it provides more examples of words with
the same letter sound.

o Ask the participants to work on Part C in groups by referring
to the 'Useful Groups of Letter Sounds' word list and finding
more examples for each group of letter sounds.

Activity 10

o Tell the participants that Activity 10 helps them consolidate
their knowledge of initial consonant letter sounds.

o Write the letter 't' on the board and ask the participants to
suggest words beginning with 't'. Then they discuss and put
the words in 3 groups according to their spelling and

Session 2 21



pronunciation. Write 3 key words on the board to provide
hints: tea (initial consonants with a single letter), this (initial
consonant digraphs) and train (initial consonant blends). The
terms 'initial consonants with a single letter’, 'initial consonant
digraphs' and 'initial consonant blends' may be written on the
board but remind the participants that they are for teachers'
reference only and pupils should not be taught these terms.

* Distribute Handout A10 and ask the participants to do Part A .H
in groups. Explain that they have to complete the 'word steps'
by adding a new word beginning with 't' each time. Every
word added should make sense to the meaning of the whole
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expression, e.g. tiger, thin tiger. Words with consonant
digraphs and consonant blends beginning with 't' may also be
used. Suggest that they may refer to the 'Useful Groups of
Letter Sounds’ word list. Refer to Key A10 for suggested
answers.

° Ask the participants to complete Part B by choosing any letter
sound from the list in the shaded oval and creating their
group's word steps. Then ask them to read aloud the words in
their word steps. Refer to Key A10 for suggested answers.

e Invite the participants to work on Part C by discussing how the
words used in Part B should be grouped and presented
visually in the classroom or a phonics book. Refer to the leaflet
'Phonics in ELT’ and explain that visual representations like
the word octopus, word tree and word train are often used to
help learners grasp the concept of letter sounds. Refer to Key
A10 for suggested answers.

 Give large sheets of paper or transparencies to each group of
participants. Ask them to present their word steps on the paper
or transparencies and display them around the room.

Video Segment D & Activity 11

° Play the 'Kim's Game' with the participants. Display Overhead = [overtes
s a2 s : ; - 7
7, which is the scene of a sick elephant's bedroom, for 15 @*
seconds and then remove or cover it. Then ask the participants -

to name the animals in the picture. Write all the names on the
board.

° Display Overhead 7 and circle the words 'elephant’, 'octopus’
and 'duck’ on the board. Then underline the first vowel letter
sound in the 3 words: elephant, octopus, duck. Check if the
participants can read aloud the letter sounds.

2 Session 2



o Askthe participants to suggest names beginning with the same
vowel letter sound for the animals. (Possible answers are
Edward, Eddie, Oscar, Otto. Names beginning with the letter
sound 'u' is not common in English.) Do not disclose the names

of the animals. Tell the participants thatitis acommon strategy
to use names or words beginning with short vowel letter
sounds to help pupils remember their pronunciation.

o Tell the participants that they are going to watch a video
segment on short vowels. Explain that the teacher in the

l Understanding

phonics workshop uses the picture of the sick elephant's
bedroom to introduce the 5 short vowels. Ask the participants
to find out if she uses the names suggested by them.

e Distribute Handout A11. Explain that the content of the video H
segment may help them complete Activity 11.

e Play Video Segment D (length: 6 min) once through without
any pauses.

o After viewing, invite the participants to work on Parts A-D in
groups. When all groups have finished, invite them to share C__r‘
their answers. Refer to Key A1l for suggested answers. Sk

o Write the words 'red’ and 'head’ on the board. Ask the
participants to underline the vowel letter sounds in these 2
words. Then they discuss if these 2 words should be put in the
same letter sound group and why. Elicit from them that the
vowels in these 2 words have the same pronunciation but
different spelling. They are 2 different letter sounds and
therefore should be grouped separately. Then ask the
participants to complete Part E. Refer to Key A1l for suggested

answers.
Activity 12 H
. - . . QOverhead |
o Display Overhead 8. Discuss the content of the 2 pictures with ~ =|™"¢
|
the participants. f/\) =

e Distribute Handout A12, Invite the participants to read aloud
the rhyme under the picture of the happy cat together.

o Ask the participants to complete the rhyme about the sad cat
and then read it aloud together. Refer to Key A12 for suggested @jru\
answers.

o Ask the participants to use rhyming words containing the
short a sound to complete Parts B and C.

Session 2 23
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 Ask the participants to work on Part D in groups by writing a

rhyme about a person, an animal or an object containing the
shorta sound (e.g. man, bat, fan). Suggest that they refer to the
‘Useful Groups of Letter Sounds' word list.

° Give large sheets of paper or transparencies to each group of

participants. Ask them to write their rhymes on the paper or
transparencies to display around the room and then read
aloud the rhymes.

Activity 13

e Display Overhead 9 and introduce the word pyramid. Ask the

participants to read aloud the words from top to bottom.

e Distribute Handout A13. Ask the participants to create a word

pyramid using any short vowel letter sound. They write the
selected letter sound on the first line. Then working from top
to bottom, they write a new word containing the same letter
sound plus one more letter on the following line. Remind them
to be very careful because adding a letter sometimes changes
the letter sound, e.g. red = head. Refer to Key A13 for
suggested answers.

° Give large sheets of paper or transparencies to each group of

participants. Ask them to draw their word pyramids on the
paper or transparencies to display around the room and then
read aloud the words. The group of participants who can
produce the largest word pyramid and with most accurate
letter sounds is the winner of the game.

Conclusion

° Ask the participants to look at the word steps, the rhymes and

the word pyramids displayed around the room and reflect on
what they have learnt in Session 2. Invite them to name the key
terms introduced in this session, e.g. initial consonants,
consonant digraphs, consonants blends, short vowels.

Distribute Handout E4 and ask the participants to evaluate
their understanding of initial consonants and short vowels
now. Invite them to compare it with the evaluation form filled
in at the beginning of Session 2.

Qverhead
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Understanding Phonics

Session 3: Ending Consonants, Consonant Digraphs,
Consonant Blends, Long Vowels and Other

Vowels

Objeclives

This 2-hour workshop is intended for teachers who need some background
knowledge about phonics. By the end of the workshop, the participants will know

more about:

e ending consonants;

o ending consonant digraphs;
e ending consonant blends;

e long vowels;

o other vowels; and

e significantending consonant, consonant digraph, consonant blend, long vowel

and other vowel letter sounds.

Programme
Introduction 5 min
Activity 14 15 min
¢ Ending Consonants
Video Segment E & Activity 15 15 min
¢ Ending Consonants, Consonant Digraphs and
Consonant Blends
Activity 16 15 min
¢ Ending k
Video Segment F & Activity 17 15 min
¢ Long Vowels
Activity 18 15 min
¢ Magice
Session 3



Video Segment G & Activity 19 20 min
¢ Other Vowels

Activity 20 15 min
¢ Schwa
Conclusion 5 min

Pre-workshop Preparation

Before the participants arrive, write the objectives and programme for Session
3 on the board or transparencies.

For this workshop, you will need copies of Handouts E5-6, A14-20 for each
participant.

Keys A14-20 which provide suggested answers to the activities are mainly for
your reference. You may decide if it is necessary to make copies for the
participants.

After reading the description of the workshop and planning your session, you
may also want to make transparencies of Overheads 10-17 for ease of reference
during the workshop.

Set Video Tape One or VCD One for Video Segments E, F & G.
Set the Audio CD for 'Myrtle the Turtle' for Activity 19.

Copies of the 'English Letter Sounds' card and the 'Useful Groups of Letter
Sounds' word list can be provided for each participant as useful references for
Activities 15, 16, 17 and 19.

Since the participants may have varying levels of knowledge about the content,
their responses in each activity will help you gauge how much explanation is
required or if the video segments should be replayed. Walk around to listen to
and look at the kinds of things the participants are discussing or writing. Make
mental notes and pick up on some of the points the participants have brought
up, either immediately after the activity, or at relevant points during the
workshop.

Workshop Session 3

Introduction

Revise with the participants the initial consonant and short
vowel letter sounds learned in Session 2. Introduce the content

Session 3
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of this session: ending consonants and some other vowels.

e Distribute Handout E5 and ask the participants to evaluate
their prior understanding of ending consonants, long vowels
and other vowels. Do not collect the evaluation forms from the

éﬂ:

participants.

Activity 14
e Tell the participants that they will first look at ending
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consonants.

, |Overkead

e Display Overhead 10 to introduce a word maze on classroom “ 10
objects. Tell the participants that there are 9 words hidden in
this word maze. Circle the word 'chalk' as an example and
invite the participants to find 2 more words. Refer to Key A14
for suggested answers.
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e Distribute Handout Al4. Invite the participants to work in
pairs and complete Part A. When all groups have finished, Al
invite them to circle the words in the word maze on Overhead
10. Refer to Key Al4 for suggested answers.

N9
0

o Ask the participants to work on Part B in pairs. They write
down the words circled in Part A and then break up each word
into 3 letter sounds: initial consonant, vowel and ending
consonant. After that, ask them to underline all the ending
consonant letter sounds. Demonstrate how to break up the
word 'chalk' into 'ch, al, k' and underline 'k' as an example.
Refer to Key Al4 for suggested answers.

e When all groups have finished, invite them to share their = _[cwrea
answers. Display Overhead 11 to help them check their |1 11 ]

=

answers. e

5 e Invite the participants to work on Part C together by reading
: aloud the words from Part B and then the ending consonant
letter sounds. Ask them to discuss which ending letter sounds
may be difficult for their pupils to pronounce and why. Refer
to Key Al4 for suggested answers.

Video Segment E & Activity 15

° Revise with the participants the types of initial consonants
introduced in Session 2. Elicit from them the terms 'initial

consonants’, 'initial consonant digraphs' and 'initial consonant
blends'.

28 Session 3



e Tell the participants that they are going to watch a video
segment on ending consonants. Ask them to find out if ending
consonants can also be digraphs and blends.

° Display the word tree on Overhead 12 and ask the participants = O""lr“z““
if they know how to make it. Tell the participants that in the e

video segment, the teacher presents a set of instructions for -
making a word tree. Draw the participants’ attention to the 5
words under the word tree: First, Second, Third, Then, Last.
Explain that the teacher uses these words to introduce the

instructions.
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e Underline the ending consonants of the 5 words on Overhead
12 and ask the participants what type of ending consonants
they are.

° Play Video Segment E (length: 3 min) once through without E
any pauses.

° Afterviewing, distribute Handout A15. Ask the participants to
complete Part A in groups. They first match the descriptions
with examples of letter sounds. Then they find words
containing the letter sounds listed in each group. Encourage
them to find other examples of letter sounds from the 'Useful
Groups of Letter Sounds' word list. Invite them to share their
answers in class. Refer to Key A15 for suggested answers.

° Ask the participants to complete Part B in groups. Invite them
to share their views on why ending consonants should be
taught to primary pupils. Refer to Key A15 for suggested
answers.

Activity 16
® Distribute Handout A16. —H

o Ask the participants to complete the dialogue in Part A.
Suggest that they can refer to the 'Useful Groups of Letter
Sounds' word list. Write the words they suggest on the board
or a transparency. Then check the answers with them. Refer to
Key A16 for suggested answers.

° Invite the participants to work in pairs and complete Part B.
Check if the participants know that 'k, '-k-', 'Ik' and 'nk’ are 4
different ending consonant letter sounds. Ask them to use
words from the dialogue in Part A and think of more words to
putineach word cake. Suggest that they can refer to the "Useful
Groups of Letter Sounds' word list. Refer to Key Al6 for
suggested answers.

Session 3 29
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Invite the participants to work in pairs and complete Part C.
They discuss whether the ending 'k', '-k-', 'Ik' and nk’ letter
sounds are difficult for their pupils to pronounce and why.
Then ask them to discuss if the 4 letter sounds should be taught
at the same time to primary pupils and why. Refer to Key A16
for suggested answers.

Video Segment I’ & Activity 17

Write 'Short a, e, i, 0, u' on the board or a transparency and then
invite the participants to read aloud the 5 short vowels learnt
in Session 2. They may refer to the 'English Letter Sounds' card
if necessary.

Write 'Long a, e, 1, 0, u' on the board or a transparency and tell
the participants that they will now look at the 5 long vowels.

Display the first sentence on Overhead 13. Invite the
participants to read it aloud paying special attention to the
pronunciation of the vowel letter sounds.

Display the second sentence on Overhead 13. Ask the
participants to read aloud the underlined vowel letter sounds
only.

Distribute Handout A17. Invite the participants to complete
Part A in groups. They identify and list the 5 short and 5 long
vowel letter sounds from the sentence. Then check the answers
with them and ask them to read aloud the 5 long vowel letter
sounds. Refer to Key A17 for suggested answers.

Tell the participants that they are going to watch a video
segment on long vowels. The content of the video segment
may help them complete Part B.

Play Video Segment F (length: 5 min) once through without
any pauses.

After viewing, invite the participants to work in groups and
complete Part B. Encourage them to refer to the 'English Letter
Sounds' card or the 'Useful Groups of Letter Sounds' word list.
Then check the answers with them. Refer to Key Al7 for
suggested answers.

Ask the participants what they have learnt about the letter-
sound relationships of long vowels. Invite them to share their
views on how phonics helps their pupils with spelling and tell
them to complete Part C. Refer to Key A17 for suggested
answers.
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Activity 18
° Put Overhead 14 on top of Overhead 15 and display them = DU&{:{M

together. Turn Overhead 14 only and introduce to the =

participants that this is a word spinner to practise the 'Magice'. o [Overhesa
Then explain how the addition of the letter 'e' changes short 19 15
vowels into long vowels. S

° Discuss with the participants if the word spinner can help
pupils practise other letter sounds.

° Distribute Handout A18. Invite the participants to complete {‘H‘ls:
Activity 18 in groups. They circle the spelling mistakes in the

letter and write the correct words nearby. Refer to Key A18 for [O’A 18)
suggested answers. ‘
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° Ask the participants if they have realized that the 'Magic e'
corrects the mistakes. Ask them to read aloud the pairs of
words.

° Invite the participants to work in groups and complete Parts B
and C. They may refer to the 'Useful Groups of Letter Sounds'
word list for more examples of words with the ‘Magice'. Refer
to Key A18 for suggested answers.

Video Segment G & Activity 19

Overhead

° Display Overhead 16 and do a quick revision of long vowel, 7
short vowel and consonant letter sounds. Ask the participants ',,Oé—
to read aloud the vowel letter sounds and think of words S

containing each vowel by inserting ending and/or initial
consonant letter sounds.

° Display Overhead 17. Introduce to the participants that they = g [overes|
are going to learn 8 more vowels which are grouped under !ﬁ\ 4
'Other Vowels' in this resource package. Invite them to think of
words containing these vowel letter sounds by inserting
ending and/or initial consonant letter sounds. Suggest that
they refer to the 'English Letter Sounds' card, if necessary.

° Distribute Handout A19. Play the recording of the poem A 19 .
'Myrtle the Turtle’ from the Audio CD. Ask the participants to "@{“)

listen and complete Part A. Refer to Key A19 for suggested
answers.

o Tell the participants that the words they have used in Part A
contain the 8 other vowel letter sounds. Refer to Part B for the
list of 'Other Vowels'.

Session 3 31
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Tell the participants that they are going to watch a video
segment which may help them complete Part B.

Play Video Segment G (length: 4 min) once through without
any pauses.

After viewing, ask the participants to work on Part B in groups.
Then check the answers with them. Refer to Key A19 for
suggested answers. Invite them to read aloud the vowel
sounds in the first column of Part B.

Ask the participants to work in groups and complete Part B.
Remind them that there may be different spellings for each
vowel sound. They may refer to the 'English Letter Sounds'
card or the 'Useful Groups of Letter Sounds' word list if
necessary.

Activity 20

Ask the participants to review what they have learnt about
schwa from Video Segment G. Ask them to read aloud the
schwa sound together.

Write the words 'a’, 'an’, 'the' on the board. Ask the participants
toread them aloud and discuss if there is any difference in their
pronunciation as isolated words and in a sentence.

Distribute Handout A20. Ask the participants to complete Part
Ain groups. They compare the pronunciation of the articles in
the proverb and as isolated words. Then ask them to underline
all the schwa sounds in the proverb. Refer to Key A20 for
suggested answers.

Invite them to discuss and complete Part B together. They
discuss where the schwa sound occurs frequently.

Ask the participants to do Part C in groups. They study the use
of the schwa sound in a dialogue. Suggest that they can refer
to the 'Useful Groups of Letter Sounds' word list when
necessary. Then check the answers with them. Refer to Key
A20 for suggested answers.

Ask the participants to discuss in groups how they should
teach the schwa sound to their pupils. Refer to Key A20 for
suggested answers.

Remind the participants about the limitations of phonics
discussed in Session 1. Tell them to teach the schwa sound in
weak syllables and unstressed words in context and highlight

Session 3



the use of the schwa sound in function words such as articles,
connectives and prepositions.

Conclusion

° Ask the participants to reflect on what they have learnt in
Session 3. Invite them to name the key terms introduced in this
session, e.g. long vowels, other vowels, Magice, schwa, ending
consonants.

e Distribute Handout E6 and ask the participants to evaluate 2
their understanding of ending consonants, long vowels and \E 6
other vowels now. Invite them to compare it with the '
evaluation form filled in at the beginning of Session 3.

Session 3 33
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Understanding Phonics

Session 4: Onsels, Rimes and Syllables

| Understanding Phonics

Objeclives

This 1% -hour workshop is intended for teachers who need some background
knowledge about phonics. By the end of the workshop, the participants will know
more about:

e onsets;
e rimes; and

o syllables.

Programme
Introduction 5 min
Video Segment H & Activity 21 20 min

¢ Onsets and Rimes

Activity 22 20 min
¢ Rimes and Rhyme

Activity 23 20 min
¢ Onsets and Alliteration

Video Segment I & Activity 24 20 min
¢ Syllables

Conclusion 5 min

| Total 90 min

Pre-woerkshop Preparation

e Before the participants arrive, write the objectives and programme for Session
4 on the board or transparencies.

e For this workshop, you will need copies of Handouts E7-8, A21-24 for each
participant.

V 36 Session 4



o Keys A21-24 which provide suggested answers to the activities are mainly for
your reference. You may decide if it is necessary to make copies for the
participants.

o After reading the description of the workshop and planning your session, you

may also want to make transparencies of Overheads 18-20 for ease of reference
during the workshop.

e Set Video Tape One or VCD One for Video Segments H & I.

o Set the Audio CD for 'Spiders Spin’, 'Silly Sally', 'Six Short Snakes' and 'Lazy
Lucy' for Activities 22, 23 and 24.
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e Since the participants may have varying levels of knowledge about the content,
their responses in each activity will help you gauge how much explanation is
required or if the video segments should be replayed. Walk around to listen to
and look at the kinds of things the participants are discussing or writing. Make
mental notes and pick up some of the points the participants have brought up,
either immediately after the activity, or atrelevant points during the workshop.

Workshop Session 4

Introduction

» Revise with the participants the vowel and consonant letter
sounds learnt in Session 3. Introduce the content of this
session: onsets, rimes and syllables.

e Distribute Handout E7 and ask the participants to evaluate ,H
their prior understanding of onsets, rimes and syllables. Do NE 7 >
not collect the evaluation forms from the participants.

Activity 21
o Distribute Handout A21. Ask the participants to work on Part M
A

A in groups. They complete a poem with the help of picture
prompts.

e Check the answers with the participants. Refer to Key A21 for

suggested answers.

e Display only the word 'cat’ on Overhead 18. Ask the G’m
participants how many letter sounds there are in the word 'cat’ || 18

and what they are. Display the first diagram to show the 3 letter 9
sounds in 'cat’.
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Display the second diagram and show the participants how
this monosyllabic word (i.e. word with one syllable) can be
broken up into 2 units: onset and rime. Draw their attention to
the words they used to fill in the poem in Part A. Elicit from the
participants that they share the same rime 'at'.

Ask the participants to complete Part B. They find more words
with the same onset and rime as those of the word 'mad’. Then
check the answers with them. Refer to Key A21 for suggested
answers.

Video Segment H & Activity 22

Tell the participants that they are going to watch a video
segment about onsets and rimes. Distribute Handout A22 and
explain that the content of the video segment may help them
complete Part A.

Play Video Segment H (length: 5 min) once through without
any pauses.

After viewing, ask the participants to work in groups and
complete Part A. Then check the answers with them. Refer to
Key A22 for suggested answers.

Display Overhead 19 which is the poem 'Spiders Spin'. Invite
the participants to read through it once quickly. Play the
recording of the poem from the Audio CD and ask the
participants to find words which rhyme in the first 10 rows.
Overlay another blank transparency and underline the
rhyming words as suggested by the participants.

Invite the participants to complete Part B. They read aloud the
poem in groups and find other words which rhyme. Refer to
Key A22 for suggested answers.

Elicit from the participants that rhyming words may not
contain the same rime, e.g. bray, neigh (lines 7 & 8). Tell them
that knowledge of rimes can help pupils identify rhyming
words and enhance their skills in pronunciation and spelling.

Activity 23

Display the first tongue twister 'Silly Sally' on Overhead 20.
Play its recording from the Audio CD and ask the participants
which letter sound they can focus on for practice.
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Underline all words beginning with the letter 's'. Elicit from the
participants that words starting with the same letter sound are
alliterative and the letter sound 's' is the focused letter sound
in the tongue twister. Invite them to read aloud the tongue
twister as quickly as they can.

Display the second tongue twister on Overhead 20. Play the
recording of 'Six Short Snakes' from the Audio CD. Ask the
participants what they notice about the onsets of words in the
tongue twister. Elicit from the participants that the onsets
include not only the consonant 's' but also a consonant digraph
and three consonant blends beginning with 's'. Underline the

onsets 's', 'sh’, 'sl', 'sn’ and 'st'. Point out that words beginning
with different letter sounds are not alliterative.

Invite the participants to discuss which tongue twister can
facilitate the learning of phonics.

Distribute Handout A23. Draw the participants' attention to
Part A. Play the recording of 'Lazy Lucy' from the Audio CD.
Invite the participants to underline the onset ' and then read
the tongue twister aloud.

Ask the participants to work in groups and complete Part B.
Provide hints for them if necessary. Invite them to read aloud
their tongue twisters. Refer to Key A23 for suggested answers.

Invite the participants to work on Part C and then read aloud
the tongue twisters they have created.

Invite them to discuss why tongue twisters can help their
pupils in learning phonics.

Video Segment I & Activity 24

Display Overhead 19 again.

Distribute Handout A24. Play the Audio CD and ask the
participants to listen to the poem and complete Part A.

When they finish, do not check the answers but discuss Part B
with them. Explain that the way dictionaries split double
letters (e.g. '1', 'pp') is confusing to pupils in the development
of phonological awareness. Tell them that syllables should be
identified according to the chunks of sound in a word.

Ask them to complete Part C. Then check the answers with
them. Refer to Key A24 for suggested answers.

Session 4
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° Play Video Segment I (length: 5 min) once through without (...
any pauses. Tell the participants to note the importance of ; Im
chunking and blending letter sounds and why pupils need '
to develop the skills of cutting words up into syllables.

Conclusion

o Ask the participants to reflect on what they have learnt in
Session 4. Invite them to name the key terms introduced in this
session, e.g. onsets, rimes, syllables, rhyme, alliteration.
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e Distribute Handout E8 and ask the participants to evaluate -l
their own understanding of onsets, rimes and syllables now. \E 8
Invite them to compare it with the evaluation form filled in at
the beginning of Session 4.

4() Session 4
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Teaching Phonies

'Teaching Phonics' is intended for teachers who are familiar with phonics but
would like to get some ideas on how to incorporate the teaching of phonics into
their school English programme.

There is 1 session of learning in 'Teaching Phonics™:
Session 5  Teaching Phonics

Teachers who do not need to learn about what phonics is may work on this
workshop session only. If necessary, the facilitator may introduce or make
reference to the appropriate workshop sessions in 'Understanding Phonics’ to
help the participants clarify concepts and learn more about phonics.

The programme outlines the schedule of the different activities in this workshop
session. The facilitator may adjust the time schedule which includes the time for
viewing the video segment and completing the workshop activities to meet the
needs of the participants.

Video Segment

The 30-minute video segment provides the necessary explanation and
clarification required for this session. The facilitator may follow the suggested
schedule and invite the participants to watch the relevant segments and complete
the pre-, while- and/or post-viewing activities.

Workshop Actlivilies

The workshop activities in this session are designed to help the participants reflect
on the content of the video segment and encourage them to share their views and
experiences in teaching phonics. Teachers may work collaboratively and
experience how to develop overall plans on the teaching of phonics. Participating
in these activities may stimulate teachers' thinking when they design activities to
teach phonics in context. The facilitator is encouraged to select, modify and
conduct the suggested workshop activities to suit the participants’ needs.



| Teaching Phonics




Teaching Phonics

Session 5: Teaching Phonics

Objecflives

This 2-hour workshop is intended for teachers who are familiar with phonics but
would like some ideas on how to incorporate the teaching of phonics into their
school English programme. By the end of the workshop, the participants will
understand:

e why, when and how phonics is taught;

e the steps in conducting a phonics mini lesson; and

| Teaching Phonics

e how to develop an overall plan for phonics mini lessons.

Programme
Welcome & Introduction 5 min
Video Segment J & Activity 25 40 min

¢ Why is phonics taught?

¢ When is phonics taught?

¢ How is phonics taught?

¢ What are the steps in conducting a phonics mini lesson?

Activity 26 40 min
¢ Developing an overall plan for phonics mini lessons

Activity 27 30 min
¢ Designing activities for a phonics mini lesson

Conclusion 5 min

Total 120 min

44 Session §



Pre-workshop Preparation

Before the participants arrive, write the objectives and programme for Session
5 on the board or transparencies.

For this workshop, you will need copies of Handouts E9-10, A25-27 for each
participant.

Key A26 which provides suggested answers for Activity 26 is mainly for your
reference. You may decide if it is necessary to make copies for each participant.

Set Video Tape Two or VCD Two for Video Segment J.

Copies of 'Phonics in ELT", 'Useful Groups of Letter Sounds' and 'Summary
of Useful Groups of Letter Sounds' can be provided for each participant as
useful references for Activity 26.

Prepare large sheets of paper or write-on transparencies as well as markers for
the participants for Activity 26.

Ask the participants to bring along textbooks or storybooks for their P1, 2 or 3
pupils for Activity 26.

Introduce or make reference to the appropriate workshop sessions in
'Understanding Phonics', if necessary, to help the participants clarify concepts
in phonics.

Since the participants may have varying levels of knowledge about the content,
their responses in each activity will help you gauge how much explanation is
required or if the video segment should be replayed. Walk around to listen to
and look at the kinds of things the participants are discussing or writing. Make
mental notes and pick up some of the points the participants have brought up,
eitherimmediately after the activity, or at relevant points during the workshop.

Workshop Session B

Welcome & Introduction

Welcome the participants and introduce the content of this
session: when, why and how phonics is taught.

Explain your role as the facilitator if the participants have not
attended Sessions 1-4 of 'Understanding Phonics'":

¢ You will help the participants meet the objectives of the
workshop.

© You will be introducing the video segment and follow-up
activities.

© You will be keeping an eye on the time and helping the
workshop run smoothly.

Session §
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Distribute Handout E9 and ask the participants to evaluate
their prior understanding of how to incorporate the teaching
of phonics into the school programme.

Video Segment J & Activity 25

(-]

Write the following 4 questions on the board and invite the
participants to share their views:

¢ Why is phonics taught?

¢ When is phonics taught?

¢ How is phonics taught?

¢ What are the steps in conducting a phonics mini lesson?

Tell the participants that they are going to watch a video
segment from a phonics workshop for some primary school
teachers.

Distribute Handout A25. Tell the participants to refer to the
notes while viewing Video Segment J.

Play Video Segment J (length: 30 mins) once through without
any pauses.

After viewing, refer to Handout A25 and invite the
participants to express their views on the explanation and
suggestions regarding when, why and how phonics is taught.
Ask them to share their experience, if any, in teaching phonics.

Distribute copies of the 'Phonics in ELT" leaflet and introduce
it as a useful reference on when, why and how phonics is
taught.

Draw the participants' attention to the word tree, word
octopus and word train in the leaflet. Ask them to suggest
other visual representations for words with the same letter
sound and give a reason for their choice.

Activity 26

Distribute copies of the 'Useful Groups of Letter Sounds' word
list and 'Summary of Useful Groups of Letter Sounds'. Explain
to the participants that words frequently occurring in the
Primary 1 to 3 learning/teaching resources are put under
different letter sound groups in the word list. Teachers may
refer to them when developing their overall plans in teaching
phonics.

Session 5



o Ask the participants to refer to the 'Summary of Useful Groups
of Letter Sounds' and count how many consonant and vowel
letter sounds there are in each group. Invite them to discuss if
it is necessary or possible to teach all these letter sounds (130)
to their Primary 1-3 pupils and why.

o Distribute Handout A26. Refer the participants to the 1
'‘Exemplar Overall Plans for Phonics Mini Lessons'. Explain (\ A zf,i
that they provide some ideas on planning phonics mini
lessons.

e Ask the participants to compare the 2 overall plans and discuss
their answers to the questionsin Parts Aand B in groups. Invite C\ﬂ—ﬁ
. . s oA 26
them to share their views when they finish. Refer to Key A26
for suggested answers.

e Invite the participants towork onPart C. Based on the textbook
or storybooks they use for their pupils, they identify the
groups and number of letter sounds to teach at each level. Then

. Teaching Phonics

they identify which letter sounds to teach in each group.

e Distribute large sheets of paper or transparencies for each
group to write their plan and present it with an explanation for
their choice of letter sounds. Then display their plans around
the room. Refer to Key A26 on how to comment on their overall
plans.

e Ask the participants how to introduce the letter sounds not
included in their overall plans. Refer to Key A26 for some
suggested answers.

Activity 27

e Based on the developed overall plan, ask each group of
participants to select ONE letter sound to teach in a phonics
mini lesson. They design appropriate activities for their pupils
to learn and practise the target letter sound.

e Distribute Handout A27 and ask each group to write down the M
steps for teaching the target letter sound. Then they try out the A 27
phonics mini lesson as planned.

e Invite the participants to share their experience in the tryout.
Ask other participants to give feedback on their design and
performance.

Session § 47



Conclusion

o Ask the participants to reflect on what they have learnt in
Session 5. Invite them to name the key terms they have learnt
in this session, e.g. word attack skills, phonics mini lessons.

o Invite them to express if they have a different view about
teaching phonics now.

o Distribute Handout E10 and ask the participants to evaluate
their own understanding of how to incorporate the teaching of E 10
phonics into their school English programme now. Invite
them to compare it with the evaluation form filled in at the
beginning of Session 5.

Teaching Phonics
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Pre-session 1

Self-evalualion Form

Think about this question yourself:

To what extent do I know about phonics?

Then, put a tick at the appropriate spot on the line.

1 2 3 4 5
To a To a To a
limited moderate great
extent extent extent

Photocopiable Masters Session 1



H
\ E 2

Post-session 1

Self-evalualion Form

Write down the key terms you have learnt in Session 1 in the
following box.

Think about this question yourself:

To what extent do I know about phonics?

Then, put a tick at the appropriate spot on the line.

| | ] | |
[ I I 1

1 2 3 4 5
To a To a To a
limited moderate great
extent extent extent

Photocopiable Masters Session 1
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Pre-session 2

Self-evalualion Form

Think about this question yourself:

To what extent do I know about initial consonants and short
vowels?

Then, put a tick at the appropriate spot on the line.

] | |

|
! 1 1

1 2 3 4 5
To a Toa To a
limited moderate great
extent extent extent

Photocopiable Masters Session 2
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Post-session 2

Self-evaluabtion Form

Write down the key terms you have learnt in Session 2 in the
following box.

Think about this question yourself:

To what extent do I know about initial consonants and short
vowels?

Then, put a tick at the appropriate spot on the line.

|

|
I I I

1 o 3 4 5
To a To a To a
limited moderate great
extent extent extent

Photocopiable Masters Session 2
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Pre-session 3

SelE-evalualion Form

Think about this question yourself:

To what extent do I know about ending consonants, long
vowels and other vowels?

Then, put a tick at the appropriate spot on the line.

| | I | |
I I ! I 1

1 2 3 4 5
Toa Toa To a
limited moderate great
extent extent extent

Photocopiable Masters Session 3
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Post-session 3

Self-evaluabion Form

Write down the key terms you have learnt in Session 3 in the
following box.

Think about this question yourself:

To what extent do I know about ending consonants, long
vowels and other vowels?

Then, put a tick at the appropriate spot on the line.

1 2 3 4 5
To a To a To a
limited moderate great
extent extent extent

Photocopiable Masters Session 3
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Pre-session 4

Self-evaluation Form

Think about this question yourself:

To what extent do I know about onsets, rimes and syllables?

Then, put a tick at the appropriate spot on the line.

1 2 3 4 5
Toa To a To a
limited moderate great
extent extent extent

Photocopiable Masters Session 4



cH
E8

Post-session 4

Self-evalualion Form

Write down the key terms you have learnt in Session 4 in the
following box.

Think about this question yourself:

To what extent do I know about onsets, rimes and syllables?

Then, put a tick at the appropriate spot on the line.

1 2 3 4 5
To a To a To a
limited moderate great
extent extent extent

Photocopiable Masters Session 4
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Pre-session

Self-evalualion Form

Think about this question yourself:

To what extent do I know about the teaching of phonics?

Then, put a tick at the appropriate spot on the line.

| | ] | |
I I 1 I 1

1 2 3 4 5
To a To a Toa
limited moderate great
extent extent extent

Photocc')i)i'éb?le' Masters Session §
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Post-session B

Sele-evalualion Form

Write down the key terms you have learnt in Session 5 in the
following box.

Think about this question yourself:

To what extent do I know about the teaching of phonics?

Then, put a tick at the appropriate spot on the line.

| | | | —
1 2 3 4 5
To a To a To a
limited moderate great
extent extent extent

Photocopiable Masters Session 5



N\ A1
andout
Acfliviby 1
Spelling and Pronunciabion

Before viewing Video Segment A, discuss in groups and write in the space

provided:

A. the functions of the 26 letters
4 N\

LY /

B. the problems you had with spelling and pronunciation when you were
learning English

- ™

Photocopiable Masters Session 1
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Phonics and Phonefics

A. The following table summarizes the differences between phonics and
phonetics. Discuss with a partner and complete the table by using the 4
expressions in the shaded ovals.

Acliviby 2

Phonics Phonetics
e.g. cash e.g. [keef/

Studying the basic letter-sound
relationships

Ways of writing down pronunciation

Cutting up words into
pronunciation units

Used by older learners and teachers
as a reference to pronunciation

Used by young learners

Using phonetic symbols
in their reading and

(e.g. the International Phonetic

spelling

Alphabet) to represent the

pronunciation units

Comparing the 44 different

Ways of teaching
sound units that make a

young learners how

difference to meanings of words

to pronounce words

B. Discuss in groups why primary pupils should be taught phonics instead of
phonetics.

Photocopiabie Masters Session 1
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.Phonic.é

While you are viewing Video Segment B, note and record the explanation related
to the following questions.

Actlivity 3

A. What is phonics?

( N

X o

B.  What are the limitations of phonics?

- N

Photocopiable Masters Session 1
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\ A4
CimiGations of Phenics

A. Read aloud the 3 words in each row. Circle the words which have the same
pronunciation for the underlined parts. What do you notice? Can your

pupils pronounce these words correctly? If not, how do they pronounce
them? Why?

1. pear bear dear

2 sugar sure Susan
8. change character chemistry
4. climbing rubbing bombing
8. singer hanger ginger
6. knock king know

7. tomb Bob tab

B. Discuss and write down what teachers should be aware of when they teach

phonics.

/

N

—y

Photocopiable Masters
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Actliviby S
Unpredictable Pronunciation and Spellin

Read the following poem once in groups. Listen to the Audio CD and pay special
attention to the words in bold. What do you notice?

Unpredictable Pronunciation and Spellin

I take it you already know

Of tough and bough and cough and dough?
Others may stumble, but not you,

On hiccough, thorough, enough and through?
Well done! And now you wish, perhaps,

To learn of less familiar traps?

Beware of heard, a dreadful word,

That looks like beard and sounds like bird,
And dead, it's said like bed, not bead -

For goodness sake don't call it "deed"!

Watch out for meat and great and threat

(They rthyme with suite and straight and debt.)

A moth is not a moth in mother

Nor both in bother, broth in brother,
And here is not a match for there,

Nor dear and fear for bear and pear,

And then there's dose and rose and lose -
Just look them up - and goose and choose,
And cork and work, and card and ward,
And font and front and word and sword,

And do and go, and thwart and cart -

But that's not all, so don't lose heart!
There's come and home and crumb and hum
As well as comb, bomb, tomb and numb.

You live in a house, but you're alive,
(I'd learned it all when I was five.)

Photocopiable Masters Session 1
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Significant Groups of Cebber Seunds

A. Work in groups and read aloud the underlined part in each word in the boxes
below. Put them under the right group of letter sounds.

aim ago year sing few fat teeth
hill tall drive boat jump slow said
milk farm twenty play cup drew egg
phone school see off cow soil first
Short vowels
e.g. am
Cong vowels
e.g. clean
OCher vowels
e.g. arm
Inifial consenants
e.g. keep
Ending consonants
e.g. ham

B. Find a few more examples for each group of letter sounds. Use the 'English
Letter Sounds' card to help you.

Photocopiable Masters Session 1
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Acliviby 7

Letter-sound Tongue Twister

™

Round the Ragged Rocks

Round and round the ragged rocks

the ragged rascal ran.

/

A. Read aloud the tongue twister. Circle all the 'initial r' sounds.

B. How many questions can you think of to ask about the tongue twister?

Write them here.

Example: Who ran round the ragged rocks?

C. Find a partner and practise asking and answering questions about the tongue

twister.

D. Getinto groups and compete by reading the tongue twister as fast as you can.
Choose one member to be the timekeeper.

ﬁhc;td‘égpfab-lgz Mastérs

Session 2
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Activity 8

Letter-sound Riddle

A.

Read the following riddle aloud. Do you know the answer to this riddle?

You can eat cakes and drink coffee in me. I am not a classroom but you
can find me in some schools. My name begins with the same letter as
‘certificate’, 'cinema’ and 'century’.

The answer is

Write the beginning letter of the answer here:
Circle all the words beginning with the letter 'c' in the riddle.

Read the riddle again. Is 'c' pronounced the same in all these words? Put them
under two columns according to the pronunciation of the letter 'c’. Then think
of more examples.

Column A Column B

e.g. cakes e.g. certificate

Circle the appropriate answers in the shaded parts.

= 'c'is pronounced k /s in the words in Column A. Itis called hard c /
soft c. It precedes letters a/e/i/o/u .

= 'c'is pronounced k /s in the wordsin Column B. It is called hard ¢ /
soft c. It precedes letters a/e/i/o/u .

Photocopiable Masters Session 2
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Initial Consonants, Consonant Digraphs and Consonant Blends

A. Fill in the blanks with suitable words from the shaded ovals:

There are 21 consonant and
24 consonant in English.
Consonant are represented by a single or

a combination of the 21 consonant

B.  Match the descriptions with the examples of letter sounds.

Initial consonant digraphs
(single consonant sounds o o g
written with two letters)

Initial consonant blends

(2 or more individual bd fhkLmn,

consonant sounds blended ° °
: : p. LS tw
together and written with
two letters or more)
Letters with soft and
o o ch, ph, sh, th, wh
hard sounds
Initial consonants bl, cl, fl, pl, sl, br, cr,
(consonant sounds written | ¢ ° dr, fr, gr, tr, sk, s, sn,
with one letter) sp, st, str, spr, chr

C. Refer to the 'Useful Groups of Letter Sounds' word list to find words
containing the letter sounds listed in Part B. Then find more examples for each
group of letter sounds.

Photocopiéblé Masters Session 2
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Acflivity 10

IniGial Consenants

Letter-sound Word Steps
A. Read the following word steps describing 'a tiger'.

tiger
thin tiger
the thin tiger

Work in groups and think of more words beginning with the letter 't' to fill in
the word steps. You can also use consonant digraphs (e.g. th) and cousonant
blends (e.g. tw) beginning with t.

B. Work in groups and choose another consonant letter from the list in the
shaded oval below. Think of words beginning with this letter to make new
word steps. Also use consonant digraphs and consonant blends beginning
with the same letter.

C. Compare the initial letter sounds of the words in the word steps and discuss
how to group them in a phonics book.

Photocopiable Masters Session 2



-H

All

Short \VVowels

While you are viewing Video Segment D, note and record the explanation related
to the following questions.

Actliviby 11

A. What is the main difference between vowel and consonant sounds?

B.  What are the 5 short vowels? Can you read them aloud?

f | f J

C. Write down the key words which help you remember the pronunciation of the
5 short vowels. Then underline the target letter sound.

|

D. Look at the picture of the sick elephant and find more words with the short
vowels. Underline the letter(s) representing the vowel sound in each word.

Short a Short e Short i Short o Short u

E. Refer to the "English Letter Sounds' card and find more words with short
vowels. Underline the letter(s) representing the vowel sound in each word
and read it aloud. Discuss in groups how you would group them when you
teach phonics and why.

Photocopiable Masters Session 2
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Acflivity 12

The Happy Cat and the Sad Cat

A. Look at the 2 pictures. Fill in the missing words for the second rhyme. Then
read aloud the rhymes.

T he /*Lappg cat T he sad

Has a hat Deoesn't have a
Hnd a rat NMor a
Sifting on a mat. Siffc'ng on a .

B. Circle all the words with the letter sound 'a’ as in 'hat'. This letter sound is
called . Find more words with the same letter sound from the
‘Useful Groups of Letter Sounds' word list.

C. What do you notice about the last word on each line?

They all end with the letter sounds . They are words.

D. Now work in groups and write another rhyme using rhyming words
containing the 'short a' letter sound (e.g. man) in the box below.

Photocopiable Masters Session 2
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Sherl Vowels

Word Pyramid

A. Read aloud the words in the following word pyramid on 'short a' from top to
bottom. Circle the 'short a' letter sound in each word and then read aloud the
letter sound only. Do they have the same pronunciation?

Activity 13

B.  Now select another short vowel letter sound and create your word pyramid.
Begin with the short vowel letter sound you select. Then working from top to
bottom, write a new word containing the same short vowel letter sound plus
one more letter on the following lines.

Photocopiable Masters Session 2
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Actlivity 14
;.-n |
Endina Eonsenants

Word Maze 1 ii @

A. Read the following word maze on classroom objects. Circle 9 words hidden in
it. The words may appear horizontally or vertically.

\'4 1 k d

o)
S || T
w
DENRLSEE =
™
e
-

n| d| e | s

m w | C j
C w 1 | r
s | a | n s | f a
i r | u a | b i
k
o)

-
Al B | P

k b p | b 0

B. Write the words you circled in the box below. Identify the initial consonant,
vowel and ending consonant letter sounds in each word. Then underline all
the ending consonant letter sounds.

C. Read aloud the words in Part B and then the ending consonants. Discuss
which may be difficult for your pupils to pronounce and why.

Photocopiable Masters Session 3
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Actlivity 15

Encding Consonants, Consonant Digraphs and Censonant Blends

A. Match the descriptions with the examples of letter sounds.

Ending consonants
ft, 1d, 1k, 1t, mp, nd,

(consonant sounds written ° °
nt, sk, st

with one letter)

Ending consonant digraphs B s B Bl s

(single consonant sounds e e
p,st

written with two letters)

Ending consonant blends autumn, climb,

2 individual consonant
( Y e | column, comb,

sounds blended together and

high, sigh, tomb
written with two letters)

Silent letters
(letter(s) that will not be ° e | j qu wh
pronounced in a word)

Consonants which cannot be ch, ck, gh, ng, nk, ph,
found at the end of words. sh, th

Find other examples for each group of letter sounds. Write the answers in the
boxes above. You may refer to the 'Useful Groups of Letter Sounds' word list.

B. Discussingroupswhy itisnecessary to teach ending consonants to the pupils.

Plldtdcbpi-zzﬁie Masters Session 3
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Acflivity 16

Take a Look at my Cook Book

A. Rick has made a cake but it is stuck to the cake tin. Now he is
asking his friend, Mike, for help. Complete the following
dialogue using words with ending consonant letter sounds of
k, e.g. Rick, Mike, pink.

Rick:  Oh no! Look, Mike! What bad ' My has got
in the tin!
Mike: Didn't you use butter to make it not , Rick? Use this
brush next time. I've learnt about it from a
book.
Rick: Which one? Can I read it?
Mike: Yes, of course. Take a at this . It shows you
how to make a better cake. You can also learn how to
cookies and shakes.

Rick: Thank you, Mike.

B. Put words with the same ending consonant letter sounds of k in the word
cakes below.

C. Work in pairs. Practise reading the dialogue and pay special attention to the
ending consonant letter sounds of words in the blanks. Does it cause difficulty
in pronunciation for your pupils? Why? Should the 4 letter sounds in Part B
be taught at the same time to primary pupils? Why?

Photocopiable Masters Session 3
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Cong Vowels

Eve Played an Old Tune

Actlivity 17

A. Read aloud the following sentence and then
the underlined letter sounds.

On Friday, Eve played an old tune

to a cat sitting in a cup on a bed.

Complete the following table using words with long or short vowels from the
sentence above:

Long/Short Short Vowels Long Vowels
a cat
e
1
0
u
There are short vowels and long vowels.

The long vowels say their own

B. Longvowels may have 2 or 3 different spelling patterns, usually consisting of
more than one letter. Refer to the 'English Letter Sounds' card and write down
possible spellings of each long vowel sound.

Photocopiable Masters

Vowel Letter | Example | Letter | Example | Letter | Example
Sound sound sound sound
Long a ai train
Long e
Long i
Long o
Long u
C. Discuss how phonics helps young learners with spelling.
Session 3
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Acflivity 18
Careless Pete and Puzzled Grace
A. Pete has written a letter to his wife, Grace, from summer camp. However he
is very careless and has made some spelling mistakes. Grace feels very
puzzled when she receives the letter. Help Grace understand the letter by

finding out Pete's spelling mistakes, circling them and writing down the
correct words.

mQ o/ear‘ ujt._‘pj

HC)LO are gdu? I j’LOp gdu’r‘e DOG,H

I’'m }Laving a very goczc/ tem at summer camp.

T he weather here is very £in every cv/ag.

I have mad a nic kit in the s/’Lap of a cut bird.

I -?(g it with you when I com hom.

B. What is 'Magic e' ? What may the 'Magic e’ do to a vowel sound?

The addition of 'e' after a vowel followed by a consonant changes the vowel
sound from a vowel sound to a vowel sound.

It also makes the letters 'a, e, i, 0, u' say their own

C. Find other examples of words with 'Magic e'.

Photocopiable Masters Session 3



1

A 19

Other Vowels

Myrtle the Turtle

Acflivity 1©

A. Listen and complete the poem "Myrtle the Turtle' on Myrtle's back.

Myrtle the Turtle

Five weeks . I saw Myrtle the
in my father's

legs are so she's not very tall.

her in the long wavy

see her at !

B. Identify words from the poem ‘Myrtle the Turtle' with the following vowel
sounds and put them in the appropriate boxes. Then refer to the 'English
Letter Sounds' card or the 'Useful Groups of Letter Sounds' word list and find
more spellings of these vowel letter sounds.

Vowel Letter |Example Letter |Example| Letter Example| Letter |Example
sound | sound sound sound sound
far
ar ar
] bird
ir ir
short
or or
. . boil
oi oi
down
ou ow
moon
Long oo 00
ut
Short oo u £
away
Schwa a

Photocopiable Masters Session 3
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Acflivity 20

A. What is the difference between the pronunciation of the articles 'a’, 'an’, 'the’
when you read them in isolation and in the following proverb? Then
underline all the schwa sounds you find.

An apple a day keeps the doctor away.

”,
Saturday === = Sunday'

" Monday == = =

Tuesday = = = = \Wednesday = == =« Thursday = == = Friday = = ==

B. What do you notice about the identified schwa sounds in the proverb? Put
ticks in the following sentences which describe what you have discovered:

i.  The schwa is the most frequently occurring vowel sound. []
ii. Schwa often appears in weak syllables, e.g. ago, postman []
iii. In connected speech, the schwa is often used in unstressed []

words, e.g. He bought a book for Tom.

C. Read the following dialogue aloud. Find the weak syllables and unstressed
words containing the schwa sounds.

Victor:  Hello, Doctor Wong's clinic.
Peter:  Hello, this is Peter Chan speaking. Is Doctor Wong in?

Victor: I'm sorry he went out five minutes ago. He'll be back in an
hour. He has a meeting with a policeman and a postman at the
Summer Coffee Shop.

Peter:  CanIleave a message? Tell him that I'd like to invite him for
dinner this evening at the Winter Restaurant. Ask him to bring
along his wife and daughter.

Victor:  Alright. I'll write that down.

Peter:  Thank you! Byel!

Peter:  Bye.

Discuss how you should teach the schwa sound to primary pupils.

Photocopiable Masters Session 3
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A 21
Onsebs & Rimes

My Mad Cat
A. Complete the poem "My Mad Cat' with the help of the picture prompts.

Thinks he's a J
He sleeps on my %

Which he knocks on the

Brad my mad

ST

He snores and wheezes
When he sleeps as he pleases

He's almost as bad

As my old Dad.

B. Monosyllabic words can be divided into 2 phonological units. The opening
unit is called the 'onset' and the ending unit the 'rime'.

onset rime

e.g. mad m ad

Read the poem again. Find words with the same onset or rime and put them
in the appropriate column in the grid below.

Words with the same rime: Words with the same onset:

onset rime onset rime
mad m ad mad m ad
bad b ad man m an
Write down more words with the same onset or rime.
Session 4
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Spiders Spin

Aclivibty 22

A. Complete the following sentences which explain onsets and rimes:

An is the opening unit of a word or syllable that comes the
vowel sound. Words with the same are alliterative.

A is the ending unit of a word or syllable that includes the and
the following . Words with the same rime

Find a list of rhyming words you can see in the following poem. Underline
them and practise reading the poem in pairs.

By Mike Murphy

Spiders spin
Crocodiles grin
Farmers sow
Flowers grow
Church bells ring
Bluebirds sing
Donkeys bray
Horses neigh
Swallows glide
Kittens hide
Raindrops fall
Turtles crawl
Dolphins leap
Koalas sleep

Sunbeams shine
Puppy dogs whine
Small lambs bleat
Pandas eat
Guard-dogs growl
Tigers prowl
Eagles fly

Babies cry

Cobras hiss
Love-birds kiss
Cuckoos call

And that is all!

Photocopiable Masters

C. Discuss how knowledge about rimes can help your pupils with reading aloud
and spelling.
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Acliviby 23

Tongue Twisters

A. Practise the following tongue twister.

Lazy Lucy Lam licked a
lemon lollipop.

B. Look at the picture below and find 2 animals/objects that begin with the letter
sound 'b". Write the words in the box on the right and use them to make up a
tongue twister about the picture. Add more words beginning with the letter
sound 'b' to the tongue twister.

Can you use words beginning with 'bl’ or 'br'? Why?

Write the tongue twister here:

C. Work in groups and create a new tongue twister for another onset.

Discuss how you should create tongue twisters to help your pupils with
learning phonics.

Photoco_ﬁiablé Masters Session 4



Spiders Spin

A.

Activity 24

Listen to the poem 'Spiders Spin' by Mike Murphy again. Focus on the
following words below. How many syllables do they have? Draw a line
between the syllables.

e.g. Spi/ders

Flowers

{ Bluebirds

Swallows

| Turtles

Puppy

Pandas

: Tigers

{ Cobras

Cuckoos

How did you break the word 'Puppy' up into syllables? Tick the box and
compare it with other group members' answers.

Pup/py

Pu/ppy

Pupp/y

How should we teach pupils to break up multisyllabic words? Why?

Read aloud the following words from the poem 'Spiders Spin'. Draw a line
between the syllables.

e.g. Spi/ders | Crocodiles | Farmers Flowers Church bells
Bluebirds Donkeys Horses Swallows Kittens
Raindrops Turtles Dolphins Koalas Sunbeams
Puppy Small lambs | Pandas Guard-dogs | Tigers
Eagles Babies Cobras Love-birds | Cuckoos

| Photocopia:bl-e'Ma'ster's

Session 4




1

A 25

To help pupils:

Actliviby 25

Use these notes while you are viewing Video Segment J.

Nhy is phonics: Faughtz

© Discriminate between words
© Pronounce known words correctly

= Work out sounds of unfamiliar words

& Develop their confidence and proficiency in reading aloud
& Improve their spelling

@ Develop their word attack skills

K

=

An example of teaching word attack skills

Do you know any part of
this word? Does it sound
like anything you know?

Yes, bin. There’s

a bin in my
classroom.

Good. But what sound
does this word start with?

It starts with ‘d’.
Din.

Good. What about the
next bit? Can you read
that?

Is it ‘ner’?

Yes, it is. What is the
whole word?

D-in-ner.
Dinner.

Photocopiéblé Masters

Session 5



H
N\ A 25
Panaout

Nhen is phenics Caught?

© Atanearly age

© When learners can recognize some words through listening or
sight reading

© When learners need enabling skills

© When learners need to achieve accuracy in spelling

How is phonics Caughts

Select one or two letter sounds for each phonics mini lesson
from the learning/teaching resources, e.g. textbooks,

storybooks

£ Frame the target letter sound in context to introduce it to the
learners

L Make visual representation (e.g. word tree, word wall) of the
target letter sound to help learners make a collection of words
with the same letter sound

EJ Use short phonics learning activities to help learners practise
the target letter sound, e.g. making flipbooks, reading funny
sentences and rhymes

Phofocopiable Masters Session 5
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Wnat are the sCeps in conducting a phonics mini lesson?

= Frame and model read the
target letter sound
ﬁ Introduce and &= Uncover other letters and
model read the model read the rime and/or
target letter —
sound
@= Develop a class word tree/
é Develop train /wall for visual
awareness of representation
onsets and rimes “D @®= (Collect more words with

the same letter sound, onset
ﬁ Develop and/or rime
awareness of

. @ Circle small words and use
syllables, if
analogy
necessary
¥= Read funny sentences,
ﬁ Conduct practice rhymes and jazz chants
activities &= Sing songs
@ Play phonics games
What do you Think of
the explanation and suggestions
fn Video Sejmerﬂf v i
< o ©©

) J

Photocopiable Masters Session §
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Acliviby 26
Developing an Overall Plan For Phonics Mini Cessens

Work in groups and study the 'ﬁxemplar Overall Plans for Phonics Mini Lessons'.

A. Compare Exemplar Plan 1 and Exemplar Plan 2 in the choice of letter sound

groups.
4 N
s #

B. LookatExemplarPlan1and compare the letter sound groups covered at each

level.
4 B
A J

Photocopiable Masters Session §
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Acliviby 27

Pesignina Aclivities For a Pheonics Minii Cesson

Based on the overall plan developed by your group, select ONE letter sound to
teach in a phonics mini lesson. Design appropriate activities for your pupils to
learn and practise the letter sound. Write down the steps in the following box.

Phonics Mini Lesson

Target Letter Sound:
Class:

Duration:

Steps:

rPhotocopiable Masters Session 5



Activity 1

Before viewing Video Segment A, discuss in groups and write in the space

provided:

A. the functions of the 26 letters

7

e

The English sounds are written down using the 26 leiters.

A

B. the problems you had with spelling and pronunciation when you were

learning English

-

No fixed answers

\\

Session 1
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Acflivity 2

A. The following table summarizes the differences between phonics and
phonetics. Discuss with a partner and complete the table by using the 4
expressions in the shaded ovals.

Phonics Phonetics
e.g.cash eg. /keaf/
Studying the basic letter-sound
relationships /<‘
*i Ways ¢f writing down pronunciation

Cutting up words in

\ / L
\ // Used by older\earners and teachers

pronunciation units

/‘f

as a reference to\pronunciation

Used by young learners

Using phonetic symbols

)
S
Q)
E
i)
§
3
=
Q
:

in their reading and (e.g. the International Phonetic

spelling Alphabet) to represent the

pronunciation units

Comparing the 44 different

Ways of teaching

sound units that make a young learners how

difference to meanings of words to pronounce words

B. Discuss in groups why primary pupils should be taught phonics instead of
phonetics.

Some phonetic symbols are the same as English letters and
confusing to primary pupils.

| = ]
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While you are viewing Video Segment B, note and record the explanation related

Aclivity 3

to the following questions.

A. What is phonics?

(

S

Phonics is one way of teaching reading. It includes the
teaching of the basic letter-sound relationships and the
application of such knowledge to facilitate reading and

spelling.

B. What are the limitations of phonics?

/

Session 1

Phonics is about learning the basic letter-sound
relationships. It involves the learning of pronunciation
and spelling rules but not all English words follow

spelling rules.

95



Aclivity 4

A. Read aloud the 3 words in each row. Circle the words which have the same
pronunciation for the underlined parts. What do you notice? Can your

pupils pronounce these words correctly? If not, how do they pronounce
them? Why?

Susan

3. change

o]

rubbing bombing

singer hanger ginger

| Handouts and Oyerheads! |

king

=

n 7. tomb Bob

B. Discuss and write down what teachers should be aware of when they teach
phonics.

s ™

Teachers may teach phonics to help pupils learn some
basic pronunciation and spelling rules and develop the
concept of letter-sound relationships. However pupils
should also understand that rules are not reliable all

the time.
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Read the following poem once in groups. Listen to the Audio CD and pay special
attention to the words in bold. What do you notice?
Letter-sound relationships are not consistent.

Unpredictable Pronunciation and Spellin

I take it you already know

Of tough and bough and cough and dough?
Others may stumble, but not you,

On hiccough, thorough, enough and through?
Well done! And now you wish, perhaps,

To learn of less familiar traps?

Beware of heard, a dreadful word,

That looks like beard and sounds like bird,
And dead, it's said like bed, not bead -

For goodness sake don't call it "deed"!

Watch out for meat and great and threat

(They rhyme with suite and straight and debt.)

A moth is not a moth in mother
Nor both in bother, broth in brother,
And here is not a match for there,

Nor dear and fear for bear and pear,

And then there's dose and rose and lose -
Just look them up - and goose and choose,
And cork and work, and card and ward,
And font and front and word and sword,
And do and go, and thwart and cart -

But that's not all, so don't lose heart!

There's come and home and erumb and hum
As well as comb, bomb, tomb and numb.

You live in a house, but you're alive,
(I'd learned it all when I was five.)

Session 1
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Acliviby ©

" Signikicant Groups (oF (Cetter Seunds)

P

A. Work in groups and read aloud the underlined part in each word in the boxes
below. Put them under the right group of letter sounds.

aim ago year sing few fat teeth
hill tall drive boat jump slow said
milk farm twenty play cup drew egg
phone | school see off COW soil first
n Shert vowels
B
___"é e.g. am
g egg hill off cup fat
-g Cong vowels
9 e.g. clean
_§ ; aim boat few drive play
§ | CCher vowels
' e.g. arm
drew ago cow farm tall soil
Initial consonants
e.g. keep
see phone vear twenty slow school
| Ending consonants
e.g. ham
said sing teeth first milk jump

B. Find a few more examples for each group of letter sounds. Use the 'English
Letter Sounds' card to help you.
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Activity 7

g @und the&;gge@cks A
@)und and@und th@gge@cks
. the gged@scal@n.

A. Read aloud the tongue twister. Circle all the 'initial r' sounds.

_/

B. How many questions can you think of to ask about the tongue twister?

Write them here.

Example: Who ran round the ragged rocks?

Where did the ragged rascal run round?
What were the rascal's clothes like?

Did the ragged rascal run round the ragged rocks?

C. Find a partner and practise asking and answering questions about the tongue
twister.

D. Getinto groups and compete by reading the tongue twister as fast as you can.
Choose one member to be the timekeeper.
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Acflivity 8

Letter-sound Riddle

A. Read the following riddle aloud. Do you know the answer to this riddle?

You can eat cakes and drink coffee in me. I am not a classroom but you
can find me in some schools. My name begins with the same letter as
‘certificate’, 'cinema’ and 'century’.

The answer is canteen

B. Write the beginning letter of the answer here: c

C. Circle all the words beginning with the letter 'c' in the riddle.

You may accept ‘classroom’. Remind the participants that ‘cl’ is a consonant
blend and should be grouped separately.

D. Read theriddle again. Is 'c¢' pronounced the same in all these words? Put them
under two columns according to the pronunciation of the letter 'c'. Then think
of more examples.

Column A | Column B
e.g. cakes : e.g. certificate
can I cinema
coffee ; century
cut cent
come city
car circle

E. Circle the appropriate answers in the shaded parts.

= 'c'is pronounced ® s in the words in Column A. It is called
soft ¢ . It precedes letters @ e/i /@@

= 'c'is pronounced k /@ in the words in Column B. It is called hard ¢ /
6& precedes letters a /@@ o/u.
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Actlivity ©

There are 21 consonant letters and

24 consonant sounds  in English.

Consonant sounds are represented by a single or

a combination of the 21 consonant letters

B. Match the descriptions with the examples of letter sounds.

Initial consonant digraphs
(single consonant sounds c, g
written with two letters)

Handoutsand @i}e;:-rheads |

Initial consonant blends 1:'

. e e j

(2 or more individual b d fh k1 mn, |
consonant sounds blended

_ , P, 1, S bW F
together and written with |
two letters or more)
Letters with soft and
ch, ph, sh, th, wh
hard sounds
Initial consonants bl, cl, fl, pl, s, br, cr,

(consonant sounds written

dr, fr, gr, tr, sk, sl, sn,
with one letter)

sp, st, str, spr, chr

C. Refer to the 'Useful Groups of Letter Sounds' word list to find words

containing the letter sounds listed in Part B. Then find more examples for each
group of letter sounds.

Session 2
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Actlivity 10

Letter-sound Word Steps

A. Read the following word steps describing 'a tiger'.

102

tiger

thin tiger

the thin tiger

trapped | the thin tiger

trapped | the tall thin tiger

Twiggy | trapped | the tall thin tiger

Work in groups and think of more words beginning with the letter 't' to fill in
the word steps. You can also use consonant digraphs (e.g. th) and consonant
blends (e.g. tw) beginning with t.

Work in groups and choose another consonant letter from the list in the
shaded oval below. Think of words beginning with this letter to make new
word steps. Also use consonant digraphs and consonant blends beginning
with the same letter.

e —

Syt e e
ball
blue ball
bright blue ball
big bright blue ball
Bonnie’s | big bright blue ball
Buy Bonnie’s| big bright blue ball

Compare the initial letter sounds of the words in the word steps and discuss
how to group them in a phonics book.

Only words beginning with the same letter sound are grouped
together, i.e. 't' and 'th' are grouped separately in a phonics book.
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Aclivity 11

While you are viewing Video Segment D, note and record the explanation related
to the following questions.

A. What is the main difference between vowel and consonant sounds?

When vowel sounds are made, there is no obstruction of the
airflow.
When consonant sounds are made, there is obstruction of the
airflow.

B. What are the 5 short vowels? Can you read them aloud?

short a short e short u

short i \ short o

|
|

C. Write down the key words which help you remember the pronunciation of the
5 short vowels. Then underline the target letter sound.

apple octopus umbrella

| elephant ink

D. Look at the picture of the sick elephant and find more words with the short
vowels. Underline the letter(s) representing the vowel sound in each word.

Short a Short e Short i Short o Short u 1
cap pen ink box cup
apple bed pink October trunk
mat Eddie wing Octopus umbrella
pad Elephant nib bottle duck
man red lid hot up

E. Refer to the 'English Letter Sounds' card and find more words with short
vowels. Underline the letter(s) representing the vowel sound in each word
and read it aloud. Discuss in groups how you would group them when you
teach phonics and why.

In phonics, we study the letter-sound relationships and group
words with the same letter sound together, e.g. egg and tell are in
the same group, but not egg and head; up and cup are in the same
group, but not up and put.
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Acfliviby 12

The Happy Cat and the Sad Cat

A. Look at the 2 pictures. Fill in the missing words for the second rhyme. Then
read aloud the thymes.

3

&

c% T he }Lappg cat T he sad cat

E Has a hat Deoesn't have a hat
E HAnd a rat NMor a rat

é Ry ttting on a mat. Sitfing on a_mat .

B. Circle all the words with the letter sound 'a' as in 'hat'. This letter sound is
called short a . Find more words with the same letter sound from the
'Useful Groups of Letter Sounds' word list.

| C. What do you notice about the last word on each line?

They all end with the letter sounds _at . They are _rhyming words.

D. Now work in groups and write another rthyme using rhyming words
containing the 'short a' letter sound (e.g. man) in the box below.

Sitting in a van.

-"-16_2 Session 2



Acfliviby 13

Word Pyramid

A. Read aloud the words in the following word pyramid on 'short a’ from top to
bottom. Circle the 'short a' letter sound in each word and then read aloud the
letter sound only. Do they have the same pronunciation?

B. Now select another short vowel letter sound and create your word pyramid.
Begin with the short vowel letter sound you select. Then working from top to
bottom, write a new word containing the same short vowel letter sound plus
one more letter on the following lines.

. _
5]
L]
o8
59
-
g

o
=
ab)

e.g Accept words with the target

short vowel letter sound only, i.e.

words with the same letter-sound

i relationship.
I n
Ilip
h i < Note:
tnt - Do not accept ‘pine’ here
chimp because ‘i’ is pronounced as
‘eye’.

s hrim
p - Do not accept ‘many’ here

window because the spelling for the

‘short i’ sound is ‘v’ and not ‘i’.

slippers

Session 2 105



Activity 14

Word Maze

A. Read the following word maze on classroom objects. Circle 9 words hidden in
it. The words may appear horizontally or vertically.

v <

a b

n /b\

e 1

ORI =

i C 1 2
. 7

= |

3 i f a |

-_E

*cm:s/é\a‘%n\:r

w
1

s(a

5 | ;
n |d k
b | o

\k/| b o o

B. Write the words you circled in the box below. Identify the initial consonant,
vowel and ending consonant letter sounds in each word. Then underline all

the ending consonant letter sounds.

ch-al-k sh-e-If w-al-1
f-a-n b-i-n d-e-sk
b-oo-k s-i-nk b-oar-d J

C. Read aloud the words in Part B and then the ending consonants. Discuss
which may be difficult for your pupils to pronounce and why.

Some ending consonants are not common in Cantonese, e.g. k, If,
sk, nk, d.
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Activity 15

A. Match the descriptions with the examples of letter sounds.

Ending consonants
ft, 1d, 1k, It, mp, nd,

(consonant sounds written
nt, sk, st

with one letter)

Ending consonant digraphs by ., gk, Lo, =,

p. st

(single consonant sounds
written with two letters)

Ending consonant blends sk, $lindh,

(2 individual consonant i —

sounds blended together and high, sigh, tomb

written with two letters)

Silent letters
(letter(s) that will not be j. qu, wh
pronounced in a word)

Consonants which cannot be ch, ¢k, gh, ng, nk, ph,
found at the end of words. sh, th

Find other examples for each group of letter sounds. Write the answers in the
boxes above. You may refer to the 'Useful Groups of Letter Sounds' word list.

B. Discussingroups why itisnecessary to teach ending consonants to the pupils.

o In English, these sounds are generally heard and pronounced.

o The final consonants can change the meaning of a word, e.g. sin,
sink. If they are not pronounced clearly, it may cause
misunderstanding during verbal communication.

°» Pupils may find it difficult to pronounce the final consonant
sounds as they are not common in Cantonese, e.g. st, ch.

Session 3
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Activity 16

Take a Look at my Cook Book

A. Rick has made a cake but it is stuck to the cake tin. Now he is
asking his friend, Mike, for help. Complete the following
dialogue using words with ending consonant letter sounds of
k, e.g. Rick, Mike, pink.

Rick: Oh no! Look, Mike! Whatbad __Iuck ! My cake has got
stuck in the tin!

Mike: Didn't you use butter to make it not _ stick , Rick? Use this

pink  brush next time. I've learnt about it from a _cook
book.

Rick: Which one? Can I read it?

Mike: Yes, of course. Takea look atthis book .Itshows you
how to make a better cake. You can also learn how to make
cookies and milk shakes.

Rick: Thank you, Mike.

i ;
=
ol
|
'k
.5 ‘

=k
3

B. Put words with the same ending consonant letter sounds of k in the word
cakes below.

C. Work in pairs. Practise reading the dialogue and pay special attention to the
ending consonant letter sounds of words in the blanks. Does it cause difficulty
in pronunciation for your pupils? Why? Should the 4 letter sounds in Part B
be taught at the same time to primary pupils? Why?

There is no ending consonant letter sound of 'k' in Cantonese so
pupils may find it difficult to pronounce. The 4 letter sounds should
not be taught at the same time to primary pupils because they are
confusing to young learners.
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Acliviby 17

Eve Played an Old Tune

A. Read aloud the following sentence and then
the underlined letter sounds.

On Friday, Eve played an old tune

to a cat sitting in a cup on a bed.

Complete the following table using words with long or short vowels from the
sentence above:

Long /Short | Short Vowels | Long Vowels ','2
' i i
a cat plaved | ﬁ
e bed Eve 5
i sitting Friday i 'g
0 on old ﬂ :
u cup tune _g
Thereare 5 shortvowelsand 5 long vowels. [ m

The long vowels say their own_names .

B. Longvowels may have 2 or 3 different spelling patterns, usually consisting of
more than one letter. Refer to the 'English Letter Sounds' card and write down
possible spellings of each long vowel sound.

Vowel Letter | Example | Letter | Example| Letter | Example
Sound sound sound sound

Long a ai train a-e make ay plav
Longe e me ee see ea eat
Long i ie tie i-e five % cry
Long o oa boat o-e nose ow snow
Long u ew few u-e cube ue Tuesday

C. Discuss how phonics helps young learners with spelling.

Phonics helps young learners learn how to group words with the
same letter sound and understand the letter-sound relationships
better. They become more able to predict unfamiliar spellings.

Session 3
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Acflivity 18

Careless Pete and Puzzled Grace

A. Pete has written a letter to his wife, Grace, from summer camp. However he
is very careless and has made some spelling mistakes. Grace feels very
puzzled when she receives the letter. Help Grace understand the letter by
finding out Pete's spelling mistakes, circling them and writing down the
correct words.

wife

My dear @

_gl hope |

,?:: Houo are gou? Igou‘r’e well.

5 time

E , I’m having a very good at summer camp.
-ug The weather here (s very @e:f:ng day.

mg made nice kite shape cute

I /‘Lave. “Lf’i Hte, of @bu"d
home
Il -p(g it with you when I“

Love

Pete

B. Whatis 'Magic e' ? What may the 'Magic e' do to a vowel sound?

The addition of 'e’ after a vowel followed by a consonant changes the vowel
sound from a _ short _ vowel sound to a _ long vowel sound.

It also makes the letters 'a, €, i, 0, u’ say their own _names .

C. Find other examples of words with 'Magice'.

[ e
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Actlivity 1©

Myrtle the Turtle

A. Listen and complete the poem "Myrtle the Turtle' on Myrtle's back.

Myrtle the Turtle

Five weeks_ago , I saw Myrtle the
turtle in my father's _car_.

Her legs are_short so she's not very tall.

I put her down in the long wavy_grass .

B. Identify words from the poem 'Myrtle the Turtle' with the following vowel
sounds and put them in the appropriate boxes. Then refer to the 'English
Letter Sounds' card or the 'Useful Groups of Letter Sounds' word list and find
more spellings of these vowel letter sounds.

Vowel | Letter |Example| Letter |Example Letter |Example| Letter | Example
sound sound sound sound sound
far a grass la;
a ar car father’s :
) ) bird er her yr Muyrtle ur turtle
ir ir
shirt term
short al tall aw saw au caught
or or
port all
. . boil oy bov
oi oi .
coin toy
down ou house
an oA frown loud
moon ew drew ue blue u-e use
Long oo 00
spoon rule
put 00 good oul |couldn't
Short oo u
push look
away er teacher or actor
Schwa a
ago sister
Session 3
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Acfliviby 20

A. What is the difference between the pronunciation of the articles 'a’, 'an’, 'the'
when you read them in isolation and in the following proverb? Then
underline all the schwa sounds you find.

An apple a day keeps the doctor away.
S s s = e I WSS
| Mondayislsis s Tiesday =lsislsiWednesdaysiss s Thursdayjsis= | Fridaylsis sls/ Saturday === Sunday Q)

The vowel sounds in 'a', 'an, 'the' are reduced to the schwa sound.

B. What do you notice about the identified schwa sounds in the proverb? Put
ticks in the following sentences which describe what you have discovered:

i.  The schwa is the most frequently occurring vowel sound.
ii. Schwa often appears in weak syllables, e.g. ago, postman
iii. In connected speech, the schwa is often used in unstressed

words, e.g. He bought a book for Tom.

C. Read the following dialogue aloud. Find the weak syllables and unstressed
words containing the schwa sounds.

| Hagdouts md-merhe'ads_=-f

Victor: Hello, Doctor Wong's clinic.
Peter: Hello, this is Peter Chan speaking. Is Doctor Wong in?

Victor: I'm sorry he went out five minutes ago. He'll be back in an
hour. He has a meeting with a policeman and a postman at
the Summer Coffee Shop.

Peter:  CanIleave @ message? Tell him that I'd like to invite him for
dinner this evening at the Winter Restaurant. Ask him to bring
along his wife and daughter.

Victor:  Alright. I'll write that down.
Peter:  Thank you! Bye!
Peter:  Bye.

Discuss how you should teach the schwa sound to primary pupils.

Teachers should highlight the use of the schwa sound in function
words such as articles (e.g. a, an, the), connectives (e.g. and,
but) and prepositions (e.g. for, from) in context.

112 Session 3



Actliviby 21

My Mad Cat

A. Complete the poem "My Mad Cat' with the help of the picture prompts.
Brad mymad cat jg ig
Thinks he'sa __bat ﬂ%
He sleepsonmy __hat
Which he knocks on the _mat
He snores and wheezes

When he sleeps as he pleases

He's almost as bad

As my old Dad.

B. Monosyllabic words can be divided into 2 phonological units. The opening
unit is called the 'onset’ and the ending unit the 'rime".

onset rime

e.g. mad m ad

Read the poem again. Find words with the same onset or rime and put them
in the appropriate column in the grid below.

Words with the same rime: Words with the same onset:
onset rime onset rime
mad m ad mad m ad
bad b ad man m an
Dad D ad my m v
had h ad I me m e
glad gl ad meat m eat
lad 1 ad mix m ix

Write down more words with the same onset or rime.
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Spiders Spin

A. Complete the following sentences which explain onsets and rimes:

An _onset is the opening unit of a word or syllable that comes before the
vowel sound. Words with the same onset are alliterative.

A rime is the ending unit of a word or syllable that includes the vowel and
the following consonant sounds . Words with the same rime rhyme .

Find a list of rhyming words you can see in the following poem. Underline
them and practise reading the poem in pairs.

/ Spiders Spin
By Mike Murphy

Spiders spin Sunbeams shine
Crocodiles grin Puppy dogs whine
Farmers sow Small lambs bleat
Flowers grow Pandas eat
Church bells ring Guard-dogs growl
Bluebirds sing Tigers prowl
Donkeys bray Eagles fly

Horses neigh Babies cry
Swallows glide Cobras hiss
Kittens hide Love-birds kiss
Raindrops fall Cuckoos call
Turtles crawl And that is all!
Dolphins leap

Koalas sleep j

Discuss how knowledge about rimes can help your pupils with reading aloud
and spelling.

Not all rhyming words contain the same rime. Knowledge about
rimes helps pupils read aloud and spell the rhyming words more
accurately.

Session 4



Acflivity 23

Tongue Twisters

A. Practise the following tongue twister.

Lazy Lucy Lam licked a
lemon lollipop.

B. Look at the picture below and find 2 animals/objects that begin with the letter
sound 'b'. Write the words in the box on the right and use them to make up a
tongue twister about the picture. Add more words beginning with the letter
sound 'b' to the tongue twister.

Can you use words beginning with 'bl' or 'br'? Why?

No. 'bl' and 'br' are 2 different letter sounds. They will confuse the
pupils.

I:.u:
I
)
=
5
s =)
g
(7]
St
<
8
s

bear

balloon

Write the tongue twister here:

Billy Bear buys a big balloon for Baby Bobby.

C. Work in groups and create a new tongue twister for another onset.

Discuss how you should create tongue twisters to help your pupils with
learning phonics.

Use a suitable context and focus on one onset in each tongue twister.

oyl s et
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Acliviby 24

Spiders Spin

A. Listen to the poem 'Spiders Spin' by Mike Murphy again. Focus on the
tollowing words below. How many syllables do they have? Draw a line
between the syllables.

Tur/tles
Cuc/koos

Blue/birds
Ti/gers

Swall /ows

Co/bras

e.g. Spi/dersi Flow /ers
i Pan/das

Pupp/y

B. How did you break the word 'Puppy’ up into syllables? Tick the box and
compare it with other group members' answers.

Pup/py Pu/ppy Pupp/y

How should we teach pupils to break up multisyllabic words? Why?

andoutsiand Overheads |

(Syllables are chunks of sounds. We should teach pupils to break
. up words according to the chunks of sounds. Pupils need to
L. learn how to blend chunks of sounds into syllables and then
" tpronounce the whole word.

C. Read aloud the following words from the poem 'Spiders Spin'. Draw a line
between the syllables.

Cro/co/diles.
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e.g. Spi/ders Far/mers Flow/ers Church bells
Blue/birds | Don/keys Hor/ses Swall/ows | Kitt/ens
Rain/drops | Tur/tles Dol/phins | Ko/a/las Sun/beams
Pupp/v Small lambs | Pan/das Guard/-dogs Ti/gers
Ea/gles Ba/bies Co/bras Love/-birds | Cuc/koos
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Work in groups and study the 'Exemplar Overall Plans for Phonics Mini Lessons'.

A. Compare Exemplar Plan 1 and Exemplar Plan 2 in the choice of letter sound
groups.

e Plan 1 & Plan 2 are the same. They teach the same number of consonant
and vowel letter sounds in each group.
e Plan 2 provides more information on the choice of initial and ending

consonants.

B. Look at Exemplar Plan 1 and compare the letter sound groups covered at each
level.

- N

Long and short vowels are taught in P1.

e QOther vowels are taught in P2.
e More vowel letter sounds are taught in P2 and P3.

¢ Consonant digraphs and consonant blends are introduced in P2 and P3
only.
\_ v

C. Discussin groups and develop an overall plan for phonics mini lessons. Work
out the number of letter sounds to teach in each group and at each level. Then
identify which letter sounds to teach and illustrate them with examples.
Explain your choice to the other groups when you finish.

'S

o Each group's choice of letter sounds can be accepted as long as

appropriate justification is provided.

e There is no fixed number of letter sounds to teach at each level. The
participants should explain why it is neither necessary nor possible to
teach all the letter sounds.

* Consonant blends should not be taught until P2 or P3.

- /

D. Discuss and suggest how you would introduce the letter sounds not covered
in the phonics mini lessons.

* Draw pupils' attention to the letter sounds not covered in the phonics
mini lessons as they appear in the learning/teaching resources.
e Help pupils associate them with the letter sounds they have learnt, if

necessary.
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letter-sound relationships

phonics

letter sounds
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Read the following tongue twister aloud and

then circle all the 'initial r' letter sounds.

Round the Ragged Rocks

Round and round the ragged rocks

the ragged rascal ran.

Photocopiable Masters Session 2
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Read the following riddle aloud and solve

it. Then circle all the words beginning with

the letter 'c'.

You can eat cakes and drink coffee
in me. I am not a classroom but you
can find me in some schools. My
name begins with the same letter as

'certificate', 'cinema’' and 'century’.

Photocopiable Masters Session 2
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Key Stage 2 SHELL SECRETS

Module: Beauty

Shell Secrets

Tell me your Secrets, pretty shell,

T will promise not 4 1) :

Humming, humming, soft and low -
All about the seq, T know.

You are murmuring, I think, ! ; ﬁ
Of the sea-weeds, green and pink, '3

Of the tiny baby shel|g :
Where the mother meprmaid dwells. .

prefty shell, T'm Waiting hepe N o
come, and whisper. i, m)? ear, e

Anonymous

———
g~ — — I3
e T

W s =
— LT

~

Taken from Let's Experience and Appreciate Poetry, Key Stage 2 (Resource Package Series
{Primary), Volume 3, Education Department, HKSAR, 2000)
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k
Letter Sound
Whole
Tnitial Vowel | Ending word
Consonant Consonant
ch al k chalk
sh e If shelf
14 al 1 wall
f a n fan
b i n bin
d e sk desk
b 00 k book
S i nk sink
b oar d board

~ Photocopiable Masters




Qverhead
[ty

12

| L Y8 |

First Second Third Then Last

Photocopiable Masters Session3



Part A

On Friday, Eve played an old tune

to a cat sitting in a cup on a bed.

Part B

On Friday, Eve played an old tune

to a cat sitting in a cup on a bed.

Photocopiable Masters Session 3
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A 'Magic e' Spinner

Photocopiable Masters Session
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Short Vowels

Long Vowels
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Other Vowels

ar

ir

or

o1

ou

Long oo

Short oo

Schwa

Photocopiable'Masters
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Letter Sounds
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Spiders Spin

By Mike Murphy
Spiders spin Sunbeams shine
Crocodiles grin Puppy dogs whine
Farmers sow Small lambs bleat
Flowers grow Pandas eat
Church bells ring Guard-dogs growl
Bluebirds sing Tigers prowl
Donkeys bray Eagles fly
Horses neigh Babies cry
Swallows glide Cobras hiss
Kittens hide Love-birds kiss
Raindrops fall Cuckoos call
Turtles crawl And that is all!
Dolphins leap

( ) Koalas sleep /

Photocopiable Masters Session 4




Silly Sally sings softly to

her sister.

Q ‘1"’ & )
L M
,\‘ X // (4
snakes ”\6 3

¢ E
slide gt
stealthily ‘ﬁ'&

down

— — _______ Stairs.
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alliteration Words are alliterative when they share a common onset, e.g. Lazy
Lucy licks the lemon lollipop. Learners are sensitive to the alliteration in words
when they have knowledge about onsets.

blending Blending is putting together sounds in words, so that they become a
blended unit, e.g. ¢, a, t 2 cat.

chunking Chunking is breaking up words according to the chunks of sounds or
syllables, e.g. spiders = spi / ders.

consonant blend A consonant blend refers to the blended sound represented by
two or three consonant letters, e.g. blend, spring.

consonant digraph A consonant digraph refers to a single sound which is
represented by two consonant letters, e.g. ship.

consonant letter The 21 consonant letters in the English alphabet are 'b, ¢, d, f,
ghijklmnpqrstvwxy,z.

consonant sound A consonant sound is a speech sound produced by a stoppage
of breath, e.g. ball, photo.

function word A function word is a word which has little meaning on its own,
but which serves a grammatical function in and between sentences, e.g. it, but,
of, the.

International Phonetic Alphabet (IPA) It includes a set of symbols to represent
the speech sounds of all languages accurately.

letter-sound relationship Letter-sound relationship refers to the relationship
between letters or combinations of letters and their sounds, e.g. the letter 'a' is
pronounced in different ways in 'wash’' and 'hat'.

Magic e The addition of the letter 'e" after a vowel followed by a consonant
changes a short vowel sound to a long vowel sound. It also makes the letters 'a,
e, i, 0, u' say their own names, e.g. win = wine.

monosyllabic word A monosyllabic word is a word consisting of a single vowel
sound, e.g. cat, horse.

multi-syllabic word A multi-syllabic word is a word consisting of more than one
vowel sound, e.g. Peter, photograph.

onset An onset is the opening unit of a word or syllable that comes before the
vowel sound, e.g. cat. Words with the same onset are alliterative.

phoneme A phoneme is the smallest unit of speech sound that is represented by
the letter or letters of the alphabet, e.g. sh, i, p in 'ship'.



phonemic awareness Phonemic awareness is the understanding that words are
sequence of phonemes (i.e. the smallest unit of speech sounds), e.g. ¢, ea, n >
clean.

phonetics Phonetics is the study of speech sounds.

phonics Phonics is one way of teaching reading. It includes the teaching of the
basic letter-sound relationships and the application of such knowledge to
facilitate reading and spelling.

phonological awareness Phonological awareness is the understanding of the
relationships between letters or combinations of letters and their sounds or
sound units. It is the knowledge about phonemes, onsets and rimes, and
syllables.

rhyme Words rhyme when they share a common rime (i.e. the ending unit of a
word or syllable), e.g. away, day, play. Learners are sensitive to the thyme in
words when they have knowledge about onsets.

rime A rime is the ending unit of a word or syllable that includes the vowel and
the following consonant sounds, e.g. cat. Words with the same rime rhyme.

schwa The schwa sound is the most frequently occurring vowel sound. It often
appears in weak syllables, e.g. ago, postman. In connected speech, unstressed
words (e.g. articles, prepositions) are often reduced to the schwa sound, e.g. He
bought a book for Tom.

syllable A syllable is a chunk of sounds. It contains a single vowel sound or a
group of sounds with only one vowel sound. It can be part of a word that
contains a single vowel sound that is pronounced as a unit, e.g. there is one
syllable in 'book' and there are two syllables in 'reading’.

tongue twister A sentence or expression with words or succession of words
which are difficult to utter quickly and correctly, e.g. Six short snakes slide
stealthily down the shaky stairs.

vowel letter The 5 vowel letters in the English alphabet are 'a, ¢, i, o, u'.

vowel sound A vowel sound is a speech sound made without audible stopping

of the breath, e.g. cat, day.

word attack skill This refers to the ability to work out the pronunciation of
unfamiliar words. Teaching phonics is one way of helping learners develop
word attack skills.
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Useful Groups of Letter Sounds

I I Y Y B B B

The 'Useful Groups of Letter Sounds' is a collection of words from the
learning and teaching resources for Primary 1-3 pupils. The words
selected are mainly monosyllabic (with a single syllable) and grouped
according to their pronunciation and spelling in order to illustrate
consistent letter-sound relationships. There are altogether 6 major
groups of letter sounds:

1. Consonants (with a single letter)
2. Consonant digraphs

3. Consonant blends

4. Short vowels

5. Long vowels

6. Other vowels

Words with letter-sound relationships other than the above 6 groups
(e.g. silent letters) are also provided for further reference.

For ease of reference, words in each letter-sound group are arranged
in alphabetical order with the focused letter sound underlined. In
many cases, words with the same onset* (opening unit) or rime*
(ending unit) are put in the same column.

Please note that this word list is neither a prescribed nor an
exhaustive list for learners. Teachers may use it as a reference when
learning and/or teaching phonics.

* Refer to Session 4 of "Understanding Phonics’ in this resource package for details.

Useful Groups of Letter S.oﬁﬁds
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1. Consenants (with a single letter)

Iniial consonants

O

* Initial b |

bad bed big boil bun

bake | bee | bin | book | burn

bat | beg | bird box |

bay bell boy

Ben

e Initial c |
Hard ¢ Soft ¢

cake coat | cube cell cinema

can go_in cup cent circle

cap | collect | cut Central circus

car come | centre city

card cook , certain

cat cCoOw

» Initial d | * Initial f |

dad dice dog dug fall feast fire fog fun
dance dirt door duck fan fed first for Fung o
dark dive farm feed fit fork
date fast five four
David ) o fat fourth
dawn fox
day

« Initial g |

Hard g Soft g

game | gear girl go guess gem giant

garden | geese | give goat guest generous | gin

Gary get good gum gentle ginger

gas goose George giraffe

gate

gave

* Initial h |

hammer he high home hungry

happy | head hill honey hunt

hard heat his horse ! hurt

has hen hit hot [

hat house

how 1




* Initial j | « Initial k I

Jack Teff jigsaw | job judge kangaroo | keep kid
jam jelly Jill jog Judy o key kind
Jane jet Jim JIohn juice - king
January joy Tuly i kitchen
June kite
junk |
just
« Initial 1 | * Initial m |
ladder leaf light look mad me month | mind mum
lamp letter lip loud ‘ make men moon | mine must
late live man mosk
mat mother
mouth |

* Initial n |

name | net nice no nurse
nest niece noise nut
new north
nose
note
+ Initial p | * Initial qu |
packet | pear pick pocket | purse quarrel | queen | quick quote
pain pen picture | point quarter g]_giet
pair pet pie pool ] quilt
park pig pork quit
part pin quite
pink quiz
o Initial r | * Initial s | &
rail read rice rope rude save see sick 50 ug:
rain red ride round | run saw sell gis_ter sock =
rat sit soil =
ray - six =
S
72
» Initial t | « Initial v | =
2
tall tea tidy to turn van violet voice Y
taxi teach ) tight today vase Eu
tell tomorrow D"’
ten
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o Initial w |

s Initial x I

wag weak wife worn | Xerox | xylophone
waist weather | win wood
walk well wind wool
wall wet wise work
wave witch
way
« Initial y | » Initial z |
yacht year you yummy zebra zip zone
yarn yell your ZEero FAsle}
yawn vellow zoom
}LES
yet
Ending consonanls °
* Ending b I * Ending ¢ I
crab web bib rob cub Hard ¢ Soft ¢
grab rib sob rub disc dance
tub Eric fence
magic nice
music once
picnic practice
topic rice
* Ending d I e Ending f I
bad said | fade need |find |food |nod leaf if loaf
dad made | read |kind |good thief of
had - trade mind roof
mad
* Ending g I
Hard g Soft g
bag beg big dog bug age orange badge
flag leg dig fog dug page strange bridge
tag peg fig log hug wage edge
wag wig mug large
* Ending k | * Ending 1 |
bark beak fork book like pal Paul eel coal
dark peak pork cook Mike heel
mark spealk look kneel
park
shark




* Ending m

* Ending n I

am arm seam hum came an main fun
ham farm team mum game can pain gun
Tam harm sum name fan rain run
same man
pan
ran
* Ending p I * Ending s I
cap cape cheap Voiced s Unvoiced s
gap shape hasg bus
lap tape - hig this
map these yes
tap those
was
* Ending t I
bat net eat it fight | boat pot but kite
cat pet meat bit light coat spot cut write
fat wet neat fit right goat hut
mat sit nut
rat
saft |
* Ending v I e Ending x I
Dave dive give above twelve fax sex fix box
gave five live love ] mix fox
save hive move i six
wave |
* Ending z I
i »n
E
o
(73]
3
—_— E
2. Consonant digraphs =
' o
e,
5
Initial consonant digraphs =
@
)
* Initial ch |
chair cheap check chick Choi church
Chan cheese China chop |
chat chess |




° Initial ph I » Initial sh I

Philip phone shake shelf ship shoe shut
photo shall shell shirt shop
shape short
Shatin shot
shout

o Initial th

Voiced th Unvoiced th
than the I this those although thank thick
that | their | though thin
them N thing
then think
there third
these
they
e Initial wh I
what when which why
where white
whether

Encing consonant digraphs

* Ending ch I

catch bench | rich pitch much church
match French sandwich | witch such lunch
which stitch touch

* Ending ck I

back deck pick lock duck
lack neck sick rock luck
pack tick sock

sack

|

* Ending ng I

Useful Groups of Letter Sounds

bang Cheng Cheung king Fong rung
Chang ring long sung

hang ) sing song )
rang wing

sang

Tang

150



H

e Ending gh I

e Ending ph

* Ending sh

laugh | rough graph ash dish
tough photograph cash fish
wish
* Ending th I
bath teeth | birth north | cloth
| math | south Nt
- :_moutl_-l smooth
j tooth
3. Consenant blencs:
Initial consonant blends
+ Initial bl |
black | bleed block blue
blame blow | blunt |
> Initial cl | * Initial fl |
clap |cloud |club flag fleet float fly
clash | clown flat floor
class | flow |
e Initial pl | e Initial sl I
place please _NP_lum slap sleep | slide slow
plan plus slim
plane slip
* Initial br o Initial cr
brain bread brick broke Bruce crab cream | crop cry
brake | break bright | brown crash creep crowd
brave breed crown
« Initial dr |
drain |dress | drip drop drum |dry
draw N drive
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« Initial fr | * Initial gr |

free friend frog Grace green grip
" freeze from gram
front grandma
frost grandpa
froze grape

e Initial tr |

train tree | trick truck try
tram [ trip true
trap | trunk

o Initial sn I * Initial sp I

e Initial sk

skate | skin sky snake sneeze spark | speak | spider |spoil
skip snail snore spend | spin sport
skirt snow spit spot

o Initial st e Initial sw

stamp steam stir stone sweep swing

stand step stop sweet

“Sin o S . SO

Ending consonant blends

» Ending ft | * Ending 1d | s Ending 1k

left lift cold build milk
theft fold T silk
gold

3 [ hold

g | sold

(720 | told

[

o M

= B

u |

— * Ending [t I * Ending mp

()

(o]

a, felt built camp jump

g knelt quilt damp pump

&) melt lamp

&

= - Ending nd | « Ending nk
and end find found bank drink junk
“hand lend mind ground tank ink sunk
land send pound pink 1"
sand o round sink
stand sound
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l ° Ending nt

ant lent joint aunt blunt aren't
pant sent point hunt can't
tent didn't
went don't
- isn't
wasn't
weren't
won't

* Ending sk I ' * Ending st

ask |desk |disk |dusk fast best fist first lost coast |August

flask ' tusk last nest mist |thirst |frost |toast |dust

task past rest just
test must
west |

l ° Short a I

s :'
bad bag am®* an* apple at* >‘
dad flag ham can cap bat ‘
had* tag Sam Chan lap cat '}
mad Tam fan map fat “
sad man nap hat

pan tap mat
ran rat
van sat
|
I ° Shorte | )
o)

e ea g
bed beg hen get egg bell head health cﬂ
fed men jet elephant fell wealth ? g
led pen let sell ,3
red ten met shell ‘-s
wed net smell 2
Wednesday ) pet tell g

N yet %

.
=

* Function words (e.g. articles, pronouns and prepositions) are often unstressed and occur in a reduced form in
connected speech (e.g. he (long e) becomes he (short i) in 'He is happy.'; for (or) becomes for (schwa) in 'For me.")
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did* | big in* hip it* fill
hid dig ink lip bit hill
kid pig bin sip fit mill
lid wig fin zip hit till*
pin Iit will*
P tin pit
win sit
| wit
y
Andy foggy chilly creamy | Jenny happy cherry clumsy | dirty
body jelly mummy |many sleepy ferry easy fifty
daddy loudly yummy |rainy o Henry | messy forty
tidy only sunny lorry Kitty
| Wendy | quickly Mary sixty
windy quietly I [merry | thirsty
- - |silly very thirty
slowly ‘ T | twenty
smelly
| ugly B o -

* Short o |

a o
‘ what ‘wgsh |wgtch‘ god | octopus |dog crop |got box doll cost
nod |of* fog drop !hot fox lost
rod | offf frog  |[hop ot R O
on* log mop | lot
- pop |not*
shop | pot
T stop |shot
top | spot
= : e Short u |
3 |
g ; u 0 00
Cg bug hum bun up® but* duck son blood
e dug mum fun cup cut ton flood
Q hug sum gun hut won
‘_'_]H | mug summer | run nut
g tug umbrella | sun
& ugly
2
&)
E
=

* Function words (e.g. articles, pronouns and prepositions) are often unstressed and occur in a reduced form in

connected speech (e.g. he (long e) becomes he (short i) in 'He is happy.'; for (or) becomes for (schwa) in 'For me.')

154



5. Cong 'veowels "

°* Longa I

a-e
face |made |age |bake |sale |came |Jane |ape base | ate brave | paste
Grace | shade | cage |cake |tale |game |lane |cape |case |gate |cave |taste
place | spade | page |lake whale | name | plane | grape | chase | late gave
race stage | make same shape plate | save
space shake tape skate | wave
trace snake
take o
wake

ai ay
aid fail aim brain | paint | waist bay clay pray stay
laid | jail chain day play tray
maid | mail drain hay
paid nail grain lay

rail main | May

sail pain may”*
~ |snall plain pay I

tail rain ray B

! train say

way l

° Longe

e
be*
he*
me*
she*
we®
ea 1
pea |[lead |[leaf beak [heal [beam [bean |cheap |please | eat each |east T
sea read leave |peak |meal |cream |clean |leap |tease | beat |beach |[feast j
tea speak dream |mean cheat | peach |least 5
scream heat |reach . u:
steam meat | teach g
stream neat ';10
team seat ‘-55
treat 7}
3
ee e-e =
bee |feed |beef |week |feel |seem |been*|deep |feet |breeze eve |complete o
fee | need heel green |keep |meet |freeze Eve |delete %
free |seed peel keen |sheep |sheet | sneeze 5
see | weed steel seen |sleep |sweet
' three teen |weep
tree

* Function words (e.g. articles, pronouns and prepositions) are often unstressed and occur in a reduced form in
connected speech (e.g. he (long ¢) becomes he (short i) in 'He is happy.'; far {or) becomes far (schwa) in 'For me.")
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°* Long i |
ie i-e
die ice | bride| life |bike |file |crime|dine |pipe |rise |kite |dive | prize
lie dice | hide | wife |hike |mile |mime|fine |ripe |wise drive | size
pie mice | pride kite |pile |time |line |wipe five
tie nice | ride like |smile mine hive
price | side tile nine
rice | slide while pine
slice | tide shine
spice | wide wing
twice
igh y
high fight flight | bright by* fly cry
sigh light fright my* sky dry
thigh | might shy SpyY fry
ight why try B
right
sight
tight
= Long o |
oa
coach load coal oat boast
foam road goal boat coast
loaf coat roast
_sggp float toast
—
B throat |
oe o-e
hoe code broke | hole dome | bone hope chose note
toe rode coke mole home | cone rope close
joke pole lone hose
smoke phone nose
«n spoke stong rose
o)
g wolke tone those
cg zone
—
g o
,_“j bow blow snow grow
’-06 low flow throw
(7 row glow
§" show slow
5
=]

* Function words (e.g. articles, pronouns and prepositions) are often unstressed and occur in a reduced form in

connected speech (e.g. he (long e) becomes he (short i) in 'He is happy.'; for (or) becomes for (schwa) in 'For me.")
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ew ue u-e
dew duel Tuesday cube tune cute
few fuel ' “tube
new
e ar |
are® bar card bark arm art march | charge
e car hard darlk charm | cart March | large
far yard mark farm part
jar park harm smart
star shark
s ir
er ir ur
her* birth bird dirt first burn hurt nurse
term girl third shirt thirst | turn purse
verb sir skirt o
s 0 |
oi oy
oil coin choice noise point boy
boil join joint jov :
soil . Tgl
spoil |
* Short oo |
3
00 u S
good |look pudding CIOJ
book push | | o
pussy E
put =
(o)
17z
* Long oo | g-'
=
ew o &)
blew do* E
drew to* 8
flew _
grew
¥ o

* Function words (e.g. articles, pronouns and prepositions) are often unstressed and occur in a reduced form in

connected speech (e.g. he (long €) becomes he (short i) in ‘He is happy.'; for (or) becomes for (schwa) in 'For me.’)
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00 ue

too* food roof fool moon goose shoot | tooth blue
Z00 | pool noon choose glue
' tool s@n Sue
‘F [ school | spoon tissue
true
u-e
|use [rude [rule [June |
° OF |
al au aw
all chalk August draw dawn
ball talk autumn jaw drawn
call ) walk because® paw
fall caught raw
hall taught saw
tall straw
wall B
small 1
or ough
or* fork | born port | torch north more ought
for* pork | horn short shore bought
- torn sort ' store fought |
worn sport tore thought
) wore
e Ou |
ou ow
cloud | blouse | out* mouth | ground bow crowd | owl brown
loud house | shout | south | pound ] cow clown
proud | mouse sound how down
now drown
town

* Schwa |

a er

above fireman worker farmer daughter | brother teacher
again gentleman summer master father

ago policeman sister mother

alone postman | water

along walkman winter

away | watchman

or

Victor | doctor |motg—|

* Function words (e.g. articles, pronouns and prepositions) are often unstressed and occur in a reduced form in

connected speech (e.g. he (long e) becomes he (short i) in 'He is happy.'; for (or) becomes for (schwa) in 'For me.')
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Hard and soff letlers

@
* Hard ¢ [ * Softc |
Initial ¢ Ending ¢ Initial c Ending c
cake coat cube disc cell cinema dance
can coin ! cup -AE;ig cent circle fence
cap collect | cut E_a‘g_ig i Central "Qircus nice
car come | lmusig ?e_ntre | city once )
card cook picnic certain 17 ' practice
—g-aE cow T top_i_g_ ) rice )
* Hard g |
Initial g Ending g
game | gear | girl 20 guess bag |beg | dig dog |bug
garden | geese | give goat guest flag | leg | fig fog |dug
Gary | get good | gum |tag | peg | pig log hug |
gas | goose wag I wig | o mug
gate
gave
* Soft g I
Initial g Ending g
gem giant age orange | badge
generous | gin - page strange | bridge
gentle ginger wage | “edge
George giraffe o J Clarge
s
Double consonants | 5
5]
=
ff 1 ?:,J'
cliff huff bell bill ‘dou dull bwtl_ﬂ_ ] ﬁ
sniff puff fell fill skull pull (o
stiff stuff sell hill 2
shell ill %‘
smell | kill 2
spell | mill O
tell pill %
- well till ' :‘D”
[will | |
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class | bless hiss boss
glass | dress | miss cross
grass |less | Miss loss

mess )

press

3-leffer blends

Initial chr Initial sch Initial spr Initial str
Chris school spread strange | stream | string | strong
Christ schoolboy spring straw | street
| Christmas schoolgirl sprinkle strength
| stretch

Magic e
Long a |
a-e
face |made |age |bake |sale |came |Jane |ape base | ate brave | paste
Grace | shade | cage |cake tale game | lane cape | case gate cave | taste
-p]gcg spade | page |lake whale | name | plane | grape | chase | late gave
race stage |make same | shape plate | save
space shake i tape skate | wave
trace snake
) take

wake

Longe

e-e
eve complete

Eve delete

Long i |

i-e

ice bride | life bike file crime | dine pipe | rise kite dive prize
dice |hide |wife |hike |mile |mime | fine ripe wise drive |size
mice | pride kite |pile [time |[line |wipe five |

nice |ride | like smile mine hive

price |side tile nine

- rice | slide while ping o
slice | tide shine

spice | wide 1N wine

twice
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Long o |

0-e
code broke | hole dome | bone hope | chose | note
rode coke mole home | cone rope close
joke | pole ' lone hose N
smoke phone nose
spoke stone rose
woke tone those
zoneg
Long u
u-e
cube tune cute
tube
Silent letlers
Silent b Silent ¢ Silent g Silent gh
climb science design high although
' comb scissors sign ) sigh though
doubt singer thigh
dumb
Silenth Silent k
exhibit | thyme |honest what knee knife knock
rhythm | hour when kneel knit know
where
whether
i which
why
Silent 1 Silent n Silentr Silent t
stams cstle
column " whistle
Silent w
answer wrinkle
wrist
wrong ]
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Summary of 'Useful Groups of Letter Sounds'

Consonant Letter Sounds

Consonant

Letter Sounds

Consonant Digraph
Letter Sounds

Consonant Blend
Letter Sounds

Useful Groups of Letter Sounds

Initial I Ending Initial | Ending Initial l Ending
i b ball crab ch chair | which bl blue i
¢ (hard) car music ck duck cl class ]
cr (soft) gelut once gh laugh fl | floor |
d door food ph phone | graph | pl plane |
3 f five leaf sh ship fish sl sleep
g (hard) | go big th (voiced) this br bread
g (sof£) giant ‘ iarge th (unvoiced) | thin teeth cr crab
7h head wh what dr dress
| j jam ng sing fr frog
k keep park gr green
I lamp heel tr try
m man 7l1am sk sky ask |
n name fan sn snow
T _ pen cap sp speak
B qu queen \ ” A st star fast
r | red sW sweet
s (voiced) has ft left
75 (unvoiced) | see bus Id cold
t - tall fat 1k milk N
v van give It felt
] w walk mp jump
X V xylophone| box nd hand
7y ves nk ink
z Z0Oo quiz nt [ aunt




Summary of 'Useful Groups of Letter Sounds'

Vowel Letter Sounds
Short Vowel Long Vowel Other Vowel
Letter Sounds Letter Sounds Letter Sounds
Short a Long a ar
a | apple ) a-e | name ar arm
Short e N - ai aim ir
e; elephant ay 7 day er her
V ea | head Longe ir | g_l_rl—
Short i e me ur turn
i ink ea | eat oi -
y | happy ee | see ol co_in—
Short o N e-e | eve oy boy
” a | wash Long i Short oo I
o - o | octopus ie | pie 00 good
Short u : i-e | kite u put
u | umbrella igh | high Long oo
o | son N o y cry ew drew
oo | blood | Long o o do
oa | boat 00 Vm(-)Aon o
oe | toe ue _blg
o-e | nose u-e use
B ow | snow - or |
- Longu | — al ball
_ ew | new ) o au caught Z
ue | fuel - aw saw g
19 5]
u-e | cute or fork |
= = | IR
ough | bought '3
- ou s
&
ou loud g
ow cow &)
Schwa o %
a ago o S
er -‘Watg_r
or __doct_o; .
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